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Foreword

Welcome to our Standards and Quality Report for the period April 2022 – April 2023.

This report provides the people of Inverclyde with the performance information needed to understand how well Inverclyde Council is improving education across the authority.  The report links to the key drivers of the National Improvement Framework (NIF) and also to the Education Services Improvement Plan which clearly states how Inverclyde Council intends to drive forward further improvements over the coming year.

It is vital that we continue to work in partnership to ensure that the standards and quality which are at the heart of an effective education service are maintained and continue to improve in Inverclyde.  We are delighted that these partnerships remain strong and would like to thank all of those who have tirelessly supported our young people to achieve the incredible achievements contained in this report.   

Inverclyde Council is committed to delivering a high quality education provision in learning environments fit for learning and teaching in the 21st century.  Environments that nurture ambition and aspirations, improve attainment and achievement, and create and widen opportunities for all children and young people to achieve their full potential.  Throughout this Standards and Quality Report you will see examples of how this commitment has been demonstrated.  

Whilst you will read about our many successes and improving trends in attainment and achievements, this report also outlines some of our key priorities for the coming year.  We will continue to put children, families and communities at the centre of our plans, activities and improvements, and build on our strengths and achievements.  By doing this we will demonstrate our ongoing commitment to getting it right for every child, citizen and community.

Links to glossaries of education terminology that will support the reading of this document can be found at:
https://education.gov.scot/parentzone/my-school/education-glossary/

https://www.edubuzz.org/pencaitland/wp-content/blogs.dir/115/files/2017/11/List-of-Acronyms-2017-1.pdf

A full glossary of terms used can be found at the end of the document.




Vision and Context

Inverclyde Council, along with the community planning partnership, the Inverclyde Alliance, has taken the Scottish Government’s Getting it Right for every Child framework a step further and made a commitment to Get it Right for every Child, Citizen and Community.  

Our focus is on making Inverclyde a place which nurtures all its citizens, ensuring that everyone has the opportunity to have a good quality of life, good mental health and physical wellbeing.  
Nurture is about growth and development both emotionally and economically. For our children and young people in Inverclyde, our approach to improvement means that education services has a pivotal role in ensuring that they are provided with the best possible start in life. The wellbeing outcomes listed below remain at the heart of our approach to improving services in order to get the best for every child and young person in Inverclyde.

There are six mainstream secondary schools in Inverclyde, 20 primary schools (10 with nursery classes) and 2 Nursery Classes and 9 Early Learning and Childcare Centres.  In addition to this, Craigmarloch School and Lomond View Academy support pupils with additional support needs or those who are unable to sustain a placement in a mainstream school. We also have 2 ASN provisions to support pupils with language and communication, based at All Saints Primary and Notre Dame High School. During 2022/23 we have also been establishing a Virtual School for Care Experienced Young people that has been fully functional since August 2022. The Virtual School has incorporated the Corporate Parenting team. We have a provision and outreach service for deaf pupils called Garvel, based across Moorfoot Primary and Clydeview Academy. 
A number of other services also support pupils with Additional Support Needs (ASN). These include: Inverclyde Communication Outreach Service (ICOS), English as an Additional Language and Bilingualism Service (Based at Whinhill Primary) and the Visual Impairment and Habilitation Service (based at Craigmarloch).
In school session 2022/23 there were 5102 primary school pupils and 4336 secondary school pupils. There are also 210 pupils in Additional Support Needs (ASN) schools and 1111 children in Local Authority Early Years settings.











Wellbeing Outcomes

We have a number of wellbeing outcomes (SHANARRI)   that we wish to achieve for our children and young people.  These are:

· Safe:  		Our children will be kept safe.

· Healthy:  		Our children will have the best possible physical and mental health.

· Achieving:  	Achievement will be raised for all. 

· Nurtured:   	Our children will have a nurturing environment in which to learn.

· Active:  		Our children will have the opportunity to take part in activities and 
experiences which contribute to a healthy life, growth and development.

· Respected 	Our children will feel respected and listened to, share responsibilities
     and 		and be involved in decisions that affect them.
     Responsible:  

· Included:   	Our children will be supported to overcome social, educational,  
                               health, employment and economic inequalities and feel valued as  
                               part of the community. 











Classification : Official

Classification : Official

Classification : Official


2

Inverclyde has benefited from significant investment as part of the ongoing regeneration of the area. The now completed £200 million schools estates programme, has delivered new and refurbished schools which are amongst the best in the country, for all pupils in Inverclyde.  Our schools are not only helping to develop a strong sense of community but have been built with innovation and sustainability at the forefront of design.
In 2015 we started the very exciting work to decrease the attainment gap linked to deprivation through the Attainment Challenge. The Attainment Challenge is a programme which initially targeted primary schools in seven local authorities with the highest percentage of deprivation.  The initial bid to support primary 1 classes in six primary schools in Inverclyde during the academic year 2015/16 was built upon the premise of start small and think big.  
During the academic year 2022/23, Attainment Challenge Strategic Equity Funding directly supported all primary stages in 12 schools which serve the most deprived areas in Inverclyde and S1-S3 in all of our secondary schools.  The evidence based learning undertaken through the Attainment Challenge was rolled out to every school in Inverclyde and has enabled the authority to provide a framework to support schools to deliver their Improvement Plans.  All schools across Scotland are allocated Pupil Equity Funding (PEF) according to the level of children attending the school who are in receipt of free school meals.  Further information on the impact of PEF is contained in the last section of this report. The Strategic Equity Funding the authority receives is reducing over the next three years and in 2022/23 we received approx. £400,000 less than we did in 2021/22. 
About the Standards and Quality report
This report sets out the progress made towards outcomes set out in our own department plan for 2022/23 and focuses on the impact we have had.
How have we gathered the evidence for the Standard and Quality report?
· School’s Standards and Quality reports and annual school improvement plans
· Annual meetings with schools e.g. attainment meeting
· Our own internal peer review programme
· Evaluations of the work of the Attainment Challenge
· Questionnaires
· Education Scotland Inspections of schools and national thematic inspections
· Care Inspectorate Scotland inspections
During 2022/23 we saw the resumption of Education Scotland and Care Inspectorate inspections. Below is an overview of the outcomes of these:
Education Scotland inspections
	Establishment
	School QI 1.3
	School OI 2.3
	School QI 3.1
	School QI 3.2
	Nursery Class QI 1.3
	Nursery Class OI 2.3
	Nursery Class QI 3.1
	Nursery Class QI 3.2

	King’s Oak Primary and Nursery Class
(Sept 2022)
	
Not evaluated
	
Good
	
Not evaluated
	
Satisfactory
	
Not evaluated
	
Satisfactory
	
Not evaluated
	
Satisfactory

	Newark Primary
(Feb 2023)
	
Good
	
Good
	
Very Good
	
Good
	
N/a
	
N/a
	
N/a
	
N/a



Education Scotland National Thematic inspections
During 2022-23 the following schools were visited by HMIs as part of national thematic reviews:
· Bullying in schools – St Joseph’s Primary School
· Outdoor learning and curriculum development – Kilmacolm Primary School
· Health and wellbeing – Aileymill Primary School
· Curriculum development – St Columba’s High School
Care Inspectorate inspections
	Establishment
	How good is our care, play and learning?
	How good is our setting
	How good is our leadership
	How good is our staff team?

	Craigmarloch School – Onesery (Sept 2022)
	Very Good
	Very Good
	Very Good
	Very Good

	Rainbow Family Centre (Oct 2022)
	Very Good
	Very Good
	Very Good
	Very Good

	Bluebird Children’s Centre (Oct 2022)
	Good
	Very good
	Good
	Good

	St Francis Primary School Nursery Class (Nov 2022)
	Good
	Good
	Good
	Very Good



Link to the Children’s Services Plan 2022 – 2025
We have linked the next step sections of this report to the four priority themes of the next Children’s Services Plan 2022 – 2025. These are:
Priority Theme 1: 
To utilise our learning from the Addressing Neglect and Enhancing Wellbeing work stream to further embedded GIRFEC in Inverclyde to improve outcomes for children and their families by developing a strong professional base for identifying, understanding and responding to need at the earliest opportunity, with clear, agreed, high quality multi agency approaches throughout a child’s experience.
Priority Theme 2: 
Mental health is everyone’s business and it affects all aspects of a child and young person’s development. The promotion of a whole community approach to understanding mental health, wellbeing and the impact of trauma is essential.

Priority Theme 3: 
To reduce the inequalities of health and educational outcomes linked to deprivation.

Priority Theme 4: 
To further improve outcomes, including attainment, for care experienced children, young people and their families by developing a culture of ambition based on strong relationships that recognise the range of difficulties experienced by children and families and provide the scaffolding to protect safe, loving and respectful relationships.
Key Achievements 


· Reduced the attainment gap in average complementary tariff points gained by leavers between SIMD 1-2 and SIMD 3-10 by 18% over the past five years

· On average 4% more of our leavers achieve level 4 literacy and numeracy than the national figure, and 5% more achieve level 5

· P1, P4 and P7 pupils achieving expected levels of literacy remained above the national average in 2021-22, while numeracy achievement was consistent with the national average, returning almost to pandemic levels.

· In 2021/22 Inverclyde was ranked 3rd nationally for the % of pupils in SIMD 1 and 2 areas gaining 5+ awards at level 5, and 4th nationally for the same cohort gaining 5+ awards at level 6.

· In 2021/22 Inverclyde was ranked 3rd nationally for the % of pupils in SIMD 1 and 2 areas gaining the highest tariff score

· In 2021/22 Inverclyde was ranked 5th nationally for the overall % of pupils gaining 5+ awards at level 5

· In 2021/22 Inverclyde was ranked 7th nationally for the overall % of pupils gaining 5+ awards at level 6

· Ranked 7th local authority in Scotland for 16-19 years old participating in education, employment or training, in 2021/22.  Increased from 12th in 2020/21.


















A: Improvement in attainment, particularly in literacy and numeracy.



	
A1 Continue to promote and develop the Leadership Pathways in Early Years inc developing links within the West Partnership.

A2 Deliver ‘Making the Connections’ to secondary sector. (Feb – June 23)

A3 Continue to provide a bespoke training offer across the Leadership Pathways to ensure that we are responding to the needs of the practitioners including developing a secondary Principal Teacher leadership and management course.

A4 Fully implement the peer review programme as part of the revised school improvement framework.

A5 Extend the Improving Our Classrooms programme to secondary sector.




We have more than doubled the number of Early Years practitioners registered on the Leadership Pathways. This is a framework which details experiential and formal opportunities and includes EYECOs, Senior EYECOs. Graduates and Deputes this year. Our bespoke programme, as agreed with the practitioners, includes sharing of practice, mentoring and an identified focus for each meeting including Spanish, Online journals, Paths and Woodland Warriors. Participants have evaluated these programmes highly and there is evidence through the annual appraisal system of all related staff that the professional learning from them is now impacting on policy and practice.
To continue on our ‘Making the Connections’ journey, established last session with primary and early years’ deputes, we will be delivering the programme to secondary deputes in the summer term of 2022/23. This gives deputes the opportunity to build their confidence around school improvement, protects time to network, develops daily practice and builds confidence in their role in preparation for headship should they wish to follow this path.
Registration on primary and secondary pathways continues to grow and meetings have been very well attended this year. Again, we have a bespoke programme of input on a variety of topics, identified by the teachers, which includes application and interview skills, managing staff, understanding leadership vs management, improvement planning, legal aspects, budget and evaluative writing. The networks also give teachers an opportunity to share practice, leadership skills and aspirations. We have increased the number of head teachers supporting the Leadership Pathways, sharing their experiences and expertise in a broad range of areas with 50% of primary and secondary head teachers committed. There is evidence from the newly implemented peer review programme that these pathways are impacting positively on both leadership and the quality of learning and teaching.
The Principal Teacher (PT) Middle Leaders’ Programme for secondary schools has been our key leadership focus this year. This was introduced by Education Scotland who led an evaluation session to identify training needs, resulting in a 6 session programme including developing a shared vision, strategic planning, managing difficult conversations, improvement tools and exploring teacher leadership. This has been well attended and well received. A key focus of this programme has been to bring PTs within each secondary school together to work more collaboratively, understand their role as a PT and to develop them as leaders within their school to be a role model for aspiring PTs. Verbal feedback has been positive so far, with practitioners identifying the value of having time to focus on the various aspects of their role.
We have revised our ‘Uplifting Leadership’ programme this and re-named it ‘Uplifting Leaders’. This was due to the fact that whilst evaluations were positive, practitioners felt that it would have been more useful if it linked more directly to their role. As a result, we have brought a more evaluative slant to the 6 session programme where practitioners are looking at themselves as leaders, developing their vision and planning the way forward to achieve this whilst still considering the success of a range of worldwide business and organisations as comparators. Participation has continued to include early years, primary and secondary working together, not only resulting in a deeper understanding of their own leadership styles but it has also developed stronger partnerships between the sectors.
We are now delivering to our third cohort of cross-authority ‘Coaching for Success’ in partnership with West Dunbartonshire Council. The success of our partnership working was recognised in the General Teaching Council for Scotland’s magazine, highlighting the benefits of working across two authorities to not only develop coaching skills but also to build relationships with peers out with our own authority. Feedback from this programme has been most positive with one practitioner saying, ‘It's the best professional learning I’ve ever engaged in, I use it every day’. Our ongoing focus on coaching ties in with the National Coaching Strategy that is currently being developed and as an authority we will continue to grow in this area.
3 secondary and 6 primary schools are taking part in the West Partnership Young Leaders of Learning programme. This has involved pupils taking forward an aspect of the School Improvement Plan, working with a partner school to offer support with this aspect and taking forward agreed actions. A major feature of this programme are the reciprocal visits between schools to baseline the current situation then return to visit after a period of time to review progress. It is anticipated that pupils themselves will then feed into the school’s Standards and Quality report, reporting on progress made.
2 primary and 1 secondary depute completed the Into Headship programme last August and both primary deputes are now in substantive head teacher posts. Participation in the programme this year has risen to five deputes - 3 secondary and 2 primary. Of the 6 Headship posts appointed to in the summer term of 2021/22, 5 of the appointees were internal and 4 had either completed or were in the process of completing their Into Headship qualifications. This is good evidence that we continue to grow our own leaders in Inverclyde.
7 newly or recently appointed headteachers took part in a ten session HT induction programme which we continue to review to meet the ever-changing needs in education. Additions to the programme include Fitness to Teach (GTCS), Verint training on the complaint system and the Self Evaluation Framework. As a result of these sessions, head teachers feel that they have a ‘safe space’ to share their thoughts, feelings, experiences and also learn on the job. The induction programme continues to be reviewed and evaluated to ensure that it meets the current needs of new Headteachers each year. The induction programme is also open to any Head teacher who wishes to reengage with aspects of it for their own development.
When reflecting on our overall offer of leadership networks, we identified a gap for ASN PTs who are often in a unique role in their establishments or within the authority. As a result, we have established a strong network with the two main purposes being to provide a support network and to develop leadership and strategic skills to build confidence in leading their service or department. This network has been very well received with several members already commenting that they don’t feel so isolated in their role. 
Connections with our Newly Qualified Teachers (NQTs) have been much stronger as we returned to the majority of training being delivered face to face. Our 29 primary and 19 secondary NQTs have had the opportunity to get to know each other and share practice and ideas through the introduction of trio working for the first time. Trios are subject specific in secondary to make professional dialogue more relevant and meaningful. We have also introduced trio visits this year to allow the NQTs to observe and learn from each other and provide peer support.
Our revised Authority Peer Review programme is now up and running with 6 establishments having been reviewed so far this session. This involves three days of rigorous evaluation by a team of peer deputes and head teachers, led by the establishment’s Education Officer, to validate the establishments own self-evaluation. 
All those taking part in this year’s programme took part in a 2 day training programme in the Autumn term which was evaluated very highly both in terms of how it prepared staff to take part in the review programme but also that it refocussed leaders on the self-evaluation process after the challenges of the pandemic. 
In almost all cases the review teams have validated the establishment’s self evaluation. After each review an evaluation is undertaken with the establishment being reviewed and those on the review team. Almost all evaluations have either agreed or strongly agreed that the process has been invaluable for all taking part and that the process is working well. Feedback has been taken and adjustments have been made to the process after each review.
In each review so far an area of best practice has been identified and validated and these will now be shared across the authority so that others can learn from the strong practice identified.   
The number of establishments evaluating themselves at good or better for all Quality Indicators (QI) has remained at 92%. 
7 teachers successfully completed the Improving Our Classrooms programme last year and 2 mentors were awarded The Qualification for Mentorship, with both qualifications earning masters credits with Glasgow Caledonian University. 
2 primary schools completed the Improving Our School programme, upskilling teachers on the features of highly effective practice through a series of webinars and professional dialogue, contributing to a rise in attainment in both schools. We have 1 primary school on the programme this year with very positive feedback from the head teacher on the impact that it is having on learning and teaching.
Due to lower number of applicants for the 2022-23 Improving Our classrooms cohort, we are working in partnership with Renfrewshire Council to deliver the programme. We were delighted to have 4 secondary practitioners joining us at the beginning of the year however for a variety of reasons they have been unable to continue, leaving us with 7 primary teachers completing it this year.  Whilst the partnership with Renfrewshire Council has reduced workload in terms of delivery, as leads we feel that we have not had the same opportunity to build strong relationships with participants and as a result will consider this on moving forward next session. The number of establishments evaluating themselves at good or better for all Quality indicators rose from 80% in session 2020/21 to 92% in 2021/22, an increase of 12%. The percentage increase for the Quality Indicator 1.3 Leadership of Change has been 8%. This has been maintained in 2022/23.


	
A6 Agree stretch aims with all Primary and Secondary schools by June 22 and monitor progress throughout 2022/23.
A7 Publish revised authority Pupil Equity Fund (PEF) guidance.

A10 and A21 Further develop incorporating S1 – 3 in effectively tracking the Broad General Education (BGE). 

A11 and A23 Create a data strategy to ensure a consistent approach to data collection, interrogation, and links to improving progress. 




The project lead worked closely with the attainment advisor, central team leaders, all headteachers and partners to develop their stretch aims and Strategic Equity Fund (SEF) plan. This collegiate approach has resulted in the local authority having confidence their aims are ambitious.  National comparator data, alongside the analysis of 3-year trends, best performance data alongside unpublished 2021/22 results were analysed to develop stretch aims.   
Primary school headteachers were asked to identify pupils in Primary 4 & 7 (no data was available for Primary 1 at this time) where interventions could support them to achieve expected levels. This approach allowed the project lead to challenge schools to be ambitious in their identification and better target central support from project staff.  Secondary headteachers were consulted in the setting of SCQF Level 5 and Level 6 stretch aims. When setting the aims, consultation led to consideration being given to appropriate accreditation that leads to positive destinations. All other measures were agreed upon with schools, partners and central local authority staff. 
The Scottish Attainment Challenge (SAC) project lead continues to track progress by coordinating individual school visits three times per year from Recovery Associates, who support primary schools with data analysis and interventions. This informs if identified pupils are on track and have the appropriate interventions in place to achieve stretch aims. Reviews have resulted in adaptations to approaches and resources where appropriate. 
SAC tracking periods throughout the session are November, February and May, where pupil Achievement of Curriculum for Excellence Level (ACEL) attainment data is uploaded to a tracking spreadsheet. Interrogation of this data focusses on progress towards agreed Stretch Aims and also allows for improved decision-making. The Project Lead shares this data at SEF headteacher meetings, providing opportunities for headteachers to interrogate their own and others’ data leading to increased professional dialogue on what is working well.
Senior Phase data is discussed with Secondary HTs during these tracking periods focussing on progress towards Stretch Aims and positive destinations for leavers with provision of funds to assist with a Supported Study programme for identified pupils.
Good progress has been made towards the ACEL Literacy and Numeracy Stretch Aims with further tracking and monitoring to come at the end of May 2023.
This work has resulted in improved identification of targeted pupils and the interventions to support them through high quality professional dialogue with Recovery Associates and the project lead in each school alongside the improved tracking and monitoring of progress towards achieving the agreed stretch aims through the creation of a Data Strategy.
There have been increased opportunities for collaboration and the sharing of good practice through the SEF Headteacher meetings. These developments have also ensured an even more targeted approach to the use of attainment challenge funding, alongside schools’ Pupil Equity Fund (PEF) spend / planning.
Updated PEF guidance is in place to support schools to maximise their PEF spending. All PEF plans have been reviewed by the Attainment Advisor. Education Officers discussed feedback from the Attainment Advisor with individual headteachers. Detailed analysis of plans has identified common themes to further strengthen the use of PEF. This has led to a programme of training that takes place across the year. Primary schools with similar demographics have been grouped into families to facilitate collaboration. This has resulted in termly meetings planned to moderate plans, review data, consider effective tracking of progress and share what is working well.  
Updated PEF guidance launched to all Heads in September 2022, and was identified as a case study of best practice relating to PEF by Education Scotland, includes explicit guidance on carry forwards requiring approval from the Head of Education. All schools have been advised that all PEF funds should be committed by the end of March 2023 for the rest of the academic year. All plans have been reviewed centrally by finance and education teams. Education officers have discussed the allocation of funds with individual schools. This has led to all funding, including any underspend, being allocated and planned for. A review took place in November 2022 with a further follow-up in March 2023 to identify any schools that require support to adapt their planning.  Through robust monitoring, tracking and targeted support, we have managed to significantly reduce any underspends/carry forwards in PEF over the course of the session. Establishments will continue to be supported in the decision-making process regarding best practice for PEF spends in line with the equity agenda.
The Attainment Advisor and the Data Strategy Lead embarked on individual training with Secondary PTs of English and Maths to demonstrate how the data dashboard can effectively track the Broad General Education (BGE) S1- 3. Positive feedback on the use of the dashboard was received as it enhanced tracking methods in supporting pupil progress through S1 – 3 BGE. Further dialogue with Secondary Senior Leaders will be required to ensure that an agreed tracking process aligns with whole school tracking approaches in each establishment.
To ensure that effective decision-making can take place with confidence, the creation of a data strategy was necessary to support the collection and interrogation of the appropriate data sets within the Inverclyde context. The data strategy outlines the types of data collected, who the responsible officer is and identifies what the data can be used for and any relevant submission dates to internal/external bodies. The Education Cycle for Improvement calendar was updated with the relevant information around data ensuring this could be used for effective tracking and reporting.
Streamlining of the Primary dashboard and data spreadsheet has resulted in improved tracking and monitoring of the overall levels of pupil attainment, the ACEL (P1/4/7 combined) levels of attainment and provides a focus on the poverty related attainment gap. We will ensure the continued evolution of the strategy increases the confidence of senior leaders in the effective use of data for improvement and also accountability.
Training was delivered to PTs Maths and English on the use of the BGE Dashboard and feedback from this group indicated that it was a valuable tool that could support their decision making in supporting both pupils and staff.
Input to the Early Years data strategy will continue along with training to support practitioners’ professional judgements on pupil progress within a Curriculum for Excellence Early Level. An Early Years version of the data dashboard has been created which will be available for use in identified pilot Early Years establishments from August 2023.
Views of all Heads of Establishments were sought and views of participants in authority moderation were gathered prior to creation of moderation guide for 2022-23. Guidance and authority moderation plan was then updated and shared in June 2022. This allowed establishments to build activity into working time agreements and collegiate time across the year. Heads were kept up to date across the session with presentations at Heads meetings, input at Heads Induction session and through educational briefings. 
Authority moderation events ran across May 2022. Almost all participants felt that information around the events and preparations for the events were clear and manageable. Almost all shared that the professional dialogue allowed them to reflect on their own learning, teaching and assessment approaches and that the events impacted on their practice.
Inverclyde participated fully across this session in both the National and the West Partnership (WP) Assessment Coordinators networks. Both networks have supported collegiate working to develop and further embed assessment and moderation. 
The WP delivered two training sessions to support engagement and eight establishments across all sectors, including Gaelic, participated. Almost all who participated in the WP moderation events and completed an evaluation reported that they found the events useful for future planning and that they benefitted from discussions about the standards with colleagues out with the authority. All clusters within Inverclyde have now had an opportunity to moderate out with the authority.
All establishments were offered an opportunity to participate in Education Scotland Quality Assurance and Moderation Support Officer (QAMSO) training. Secondary and Early Years practitioners engaged and more than half now attend our regular QAMSO network meetings in order to better support their establishment.
Inverclyde QAMSOs have continued to meet regularly to build knowledge and confidence and to offer support. They have developed their own bespoke Train the Trainer package based on the Education Scotland offer to further grow the local assessment and moderation support network. 
To support the implementation of quality assessments and to develop confidence in the validity and reliability of teacher professional judgement QAMSOs delivered training on High Quality Assessment. All participants agreed or strongly agreed that their confidence, knowledge and understanding in this area had increased. All were likely to implement into their practice and to share with colleagues.
We are working to widen the QAMSO reach across all areas of the curriculum. With the support of WP Secondary QAMSOs have created training for all Secondary Principal Teachers (PT) to further develop understanding of National Guidance in relation to moderation in the BGE, to understand the benefits of moderation, to look more closely at The Learning, Teaching and Assessment (Moderation) Cycle, to have a greater understanding of the moderation process and how that fits within our everyday practice and to revisit Inverclyde’s approach and supporting paperwork. This support will be implemented in the summer term and will be ongoing across next session.
Inverclyde Guidance on the Administration of National Standardised Assessments (NSA) was delayed due to the changing of delivery of phase two over to a new platform. Schools were supported to make this change and all are now accessing the Scottish National Standardised Assessments (SNSA) and their Gaelic equivalent, the Measaidhean Coitcheann Nàiseanta airson Foghlam tron Ghàidhlig (MCNG) within the same online system. A reduced online and recorded training offer has been delivered by the new providers including changes to the way the platform is presented, and to the way administrative functions are organised. 
ACEL guidance was again shared with primary and secondary schools to provide support with SEEMiS Progress and Achievement input, to outline a clear timeline of activity and to provide resources and materials to support assessment. We maintained submission of timely, quality assured data to Scottish Government.
	
A8 Deliver Career Long Professional Learning (CLPL) on the school improvement cycle throughout 2022/23 alongside the publication of a clear school improvement framework document.

A9 Review Cluster working held over from 2021/22.




The attainment advisor has led a year long programme “Manageable and meaningful” to support school leaders to review and evaluate their approaches to self-evaluation and quality assurance. This programme has allowed leaders to reengage with best practice as well as engaging in the 2 day peer review training and real time programme of reviews. This course has been very well evaluated.

The content of the course has reinforced the service’s internal approaches to self-evaluation, quality assurance and the development of a School Improvement Framework, alongside an annual calendar overview of all key activities.

In November 2022 the annual Heads of Establishment conference focussed on cluster working. Heads worked in cluster groups over the day to evaluate the effectiveness of their current approaches and consider next steps in development. The Head of Education is now meeting with Cluster chairs on a termly basis to take this forward and agree future approaches and models to cluster working, including a refocus on curriculum development. Education Scotland are currently working with the service to review and consider the best approaches to take.

	
A12 Implement the revised Parental Engagement Strategy.

A13 Build on recent improvements and creative approaches to further develop communication, consultation and collaboration with parents/ carers and the wider community, to ensure that all are fully involved.




We have reviewed and refreshed our Parental Engagement Strategy. The review of our strategy was to be supported by Scottish Schools (Parental Involvement) Act 2006 reviewed Statutory Guidance, explaining the purpose of the legislation and the duties placed upon Education Authorities, schools and headteachers to involve and engage parents in their children’s learning and the life and work of our schools. The statutory guidance is still to be issued to education authorities. In addition, the launch of the refreshed Learning Together Strategy, which will set out a clear vision, goals and aims for parental engagement, learning at home and family learning has also been delayed. We continue to be supported by the present national documentation.
The Strategy was launched to Parent Council Chairs and all Heads of Establishments across August and September 2023. The Strategy is also available on the Inverclyde Council website. Further support to engage with the Strategy to support work with families was provided at a Head Teacher induction session and as part of the Newly Qualified Teacher programme. As a result of this work the Strategy is now easily accessible and known to all stakeholders. 
As part of a range of information, data from the National Parental Engagement and Involvement Census informed the refreshed strategy and strengths and next steps were shared with parents and Heads. The national census data has been shared with individual schools to allow them to review and improve their impact regarding each of the three key aspects, that is, home-school partnerships, learning at home and parental representation, and to ensure that the legislative duties contained in the Scottish Schools Parental Involvement Act 2006 are also maintained. Schools and Parent Council Chairs have evidenced use of this data at recent peer reviews and at Parent Council meetings to support planning for improvement. 
As part of our ongoing work to increase parental engagement and family learning a package of professional learning has been created by Education, Attainment Challenge Team, Community Learning and Development and Libraries and will be delivered and evaluated over the remainder of this term. This offer is for practitioners and staff who have responsibility for or are involved in supporting children and families. It will support them to develop home/school partnerships and to action next steps as highlighted by the Parental Engagement and Involvement census. 
The sessions take account of The Education Scotland Strategic Framework for Parental Involvement, Engagement, Family Learning and Learning at Home which was developed in response to the demand for clarity on what practitioners need to know when engaging and working with parents and families. The sessions will develop an understanding of the legislative and statutory framework, further support engagement with Inverclyde Parental Engagement Strategy, share the value of working in partnership, reflect on practice examples of partnership working, consider barriers faced and how to overcome them and support settings to self-evaluate how effectively they work in partnership with families and communities.
To further develop consultation, collaboration and participatory budgeting Heads of Establishments are now required to detail parent and partner engagement in Improvement Planning and Pupil Equity Fund (PEF) spend. Settings are asked to undertake consultation with staff, pupils and parents on Improvement and Planning and PEF spend, provide time and space for all to debate and deliberate and to report on the outcome thus strengthening pupil and parent voice and realising their right to participate. All schools detailed approaches to how stakeholders views were collected and how PEF spend was consulted on through School Improvement Plans for 2022-23.
On Wednesday 18 January 2023, Inverclyde Education department and Inverclyde Health and Social Care Partnership (HSCP) hosted an event for parents of young people with an Additional Support Needs who would require an enhanced transition post school.  The event included a workshop led by the Association for Real Change (ARC) and parents were also able to meet with various organisations who may be able to offer support and opportunities beyond school.  32 parents attended from across six of our schools.  Parents commented that they enjoyed the session and found the information useful in helping them to plan and prepare for post school with their child.  From the feedback received we will continue to offer these types of events and raise awareness of the range of opportunities and supports that are available. 
We continue to fully support parental representation and to consult and collaborate with parents. Implementing feedback from our Parent Council Chair evaluations session 2021-2022, we have provided a total of four opportunities, both face to face and online, for representatives to come together in discussions around education developments, operational issues, and other community issues across this session. Launch of the Parental Engagement Strategy and census feedback, application for grants and funding, uniform consultation, Connect offer, Service Improvement Plan updates, updates on key and current issues such as strike action, transport and holidays, Committee and budget updates were some of the topics discussed. We have also continue to provide a platform for Chairs to ask questions and to share their successes and what is working well for them. Parent Councils continue to be supported by an updated support package of templates, exemplars and guides to help Parent Councils run smoothly and bespoke support continues to be offered to those Parent Council groups who request this. 
Numbers attending our Parent Council Representatives meetings are not stable. Of those who attended our meetings last session and completed the evaluation, almost all reported that rate the meetings four stars or better. An evaluation for this session has been shared with representatives, to seek their views on what is working well for this group and what we could do to improve. This will be used to inform plans and contributions for the coming session.
We continue to have parental representation on the National Parent Forum of Scotland and actively engaged with the process for electing a new parent representative onto the Inverclyde Council Education and Communities Committee following our scheme of arrangements. We are yet to elect a new parent representative onto the Committee. 
Inverclyde Council continues to provide financial support to enable parent councils to operate and provides parent councils with membership to Connect. Parents from five establishments have engaged in training events for parent councils across this session with all participants agreeing or strongly agreeing that the information in the sessions had improved their understanding of the topic and given them ideas to take away. All participants rated the experience of the sessions as good or better.

ParentsPortal was launched in February 2022 with the Clydeview Academy cluster and rolled out to all schools on a rolling programme, with all schools able to use the system by May 2022. We continue to raise awareness of ParentsPortal with schools to increase usage.  This has included a demonstration of the ParentsPortal facility at the Heads of Establishment meeting and at the Clerical staff training event held during February INSET.  The system has also been promoted to parents through Inverclyde Council and schools social media platforms.  We have allowed access to the following facilities:  reporting absence, primary parents evening booking, updating contact details, permission slips and calendar.  Currently 32% of pupils are linked to their parent on ParentsPortal.  To date, since the start of this academic year approximately 2000 parents have linked to their children’s record on the system.  Other highlights of the use of the system include 65 trips and events having the permission slip processed through ParentsPortal and three primary schools have organised timeslots for parents evening through the system.  The most used feature of the system is the absence reporting function, in the seven months that this has been in use over 4000 absence events have been reported.


	
A14 To continue to enhance the role of the Recovery Associate with a clear focus on data interrogation linked to effective deployment of resources to address the recovery of attainment within each establishment.

A15 To intensify support for targeted schools focusing on recovery and closing the poverty related attainment gap.

A16 To provide opportunities for collaboration supporting the sharing of good practice.

A18 Support Class Teachers in the effective deployment of PSAs staff to maximise impact on pupil attainment

A19 Continue to develop the PSA role in accessing and implementing evidence-based interventions to support pupil recovery




The role of the Recovery Associate continues to develop and their support to targeted establishments is proving very valuable. The Recovery Associates provide support and challenge to establishments focusing on the robust interrogation of attainment data and resource deployment to support improvements. Professional dialogue is key to the support provided and the opportunity to share good practice ensures that it is a learning opportunity for both parties. Feedback from Head Teachers has been very positive to the supportive, yet challenging nature of the Recovery Associate role. The opportunity for Recovery Associates to meet once a term prior to their visits to each establishment allows for valuable professional learning and the sharing of expertise.
Their work has supported establishments on their improvement journey where Professional dialogue enriches the process of data interrogation. As a result improved targeted deployment of resources to address identified outcomes is evident during peer reviews and has been positively identified by Education Scotland in both inspections this year.
While funding for the role will cease in June 2023, the approach will continue through SEF Head Teachers meetings, where establishments in their family groupings will share their data and support and challenge one another in a collaborative manner.
Outreach Teacher support continues to make a positive impact through an intensified early intervention approach, targeting establishments based on data interrogation. 
Pupil Support Assistants (PSA) continue to make valuable contributions to the learning journeys of our children and young people. Coaching and Modelling Officers (CMOs) provide highly effective support to the PSAs in their role of supporting pupils learning. Outreach Teachers in targeted establishments also continue to provide modelling of evidence based pedagogical approaches to support pupil learning and increase the confidence of PSAs.
Throughout the Peer Review programme the work of PSAs and how schools are supporting them through training and effective deployment linked to ongoing tracking processes, has been identified as effective and strengths. In Education Scotland and Care Inspectorate inspection reports their work has also been identified as highly effective. 
Officers and school leaders have worked with partners including the RIC, to develop online training materials both for school leaders to support the effective deployment of PSAs as well as supporting the development of the Pedagogy and Support for Equity (PASE) web blog, which will provide a sustainable model of quality CLPL moving forward.
	
A22 Support Early Years (EY) establishments to incorporate the steps needed to use the dashboard within their improvement plans.



Input to the Early Years data strategy will continue along with training to support practitioners’ professional judgements on pupil progress within a Curriculum for Excellence - Early Level. An Early Years version of the data dashboard has been created which will be available for use in identified pilot Early Years establishments from August 2023. Ongoing dialogue with the Quality Improvement Manager for Early Years will continue as we look to best support the roll out of the programme to all Early Years establishments.
	
A24 To use digital tools (website, Forms, Teams) to further enhance awareness of and access to pedagogical approaches covered by the Coaching and Modelling Officer (CMO) team.
A25 To prepare for and engage with central Government’s commitment to a 1:1 device programme for pupils.
A26 Carry out improvements to the school Bring Your Own Device (BYOD) network to allow better access for pupils and staff using their own devices.
A27 Refresh of staff devices along with associated training.
A28 Where appropriate, move towards more in-person training.
A29 Continue to develop the Inverclyde Digi site in order to provide a central, up-to-date resource for the digital development of staff.
A30 Effective deployment of Inverclyde’s new, in-house Promethean trainers.
A31 Prepare for the Digital CMO’s return to substantive post by engaging with key digital practitioners across Inverclyde to deliver appropriate training.



The Education Officer for Digital (EOD) worked closely with the Attainment Challenge Project Lead and CMOs to develop the PASE (Pedagogy and Support for Equity) Web Blog which will be used by establishments to support quality CLPL. PASE Site development is ongoing, with a full draft now completed and a launch scheduled for April 23. The site is to be expanded to include input from Early years and CMOs around Play Pedagogy. The web blog will provide a sustainable model of quality CLPL moving forward and will act as a single, accessible hub from which future developed CLPL can be made available.
The EOD conducted an initial evaluation exercise to consider the suitability of different types and formats of devices within the Inverclyde context. This included initial planning discussions with Inverclyde’s IT team to develop awareness of the challenges associated with a large influx of devices and the associated need for connectivity, central management and training.
Since the submission of Inverclyde’s response to the National Digital Discovery Survey in February 22, the EOD, along with colleagues from IT, engaged with the Government’s Digital Learning Unit (DLU) Workshop in November 22. The DLU presented their findings to authorities in December 22 and advised they will be engaging with Scottish Government and COSLA to consider next steps for the pupil device programme. The presentation did not specify a timeline or indicate any model for device procurement/provision, and there was no allocation for this in the Government’s latest budget.
Inverclyde’s preparation for Scottish Government’s pupil device programme is currently on hold due to an expected delay to anticipated funding/hardware being made available.
Following the submission of Education’s BYOD development proposal in August 22, Inverclyde IT were able to feedback in February 23 regarding the inability of third-party contractors to deliver on the proposed specification. 
Following on from this, the EOD worked with IT to explore what BYOD provision could be made available as a best endeavour, given the limited options and resources available. As a result of the systemic and financial challenges associated with BYOD development, a Digital Governance Group will be formed in order to drive the development of a suitable BYOD provision.
Since the completion of the primary and secondary teacher device refresh projects, all Inverclyde teaching staff have access to a new style LCD (non-projector type) Promethean board and a new laptop in their classrooms. Due to funding limitations, it was not possible to issue a laptop to every member of teaching staff. However, due to a pressing need for new hardware a new laptop was assigned to every classroom.
The impact of the new hardware has been transformative as it has allowed teachers to be more confident in the reliability and performance of their equipment. In turn this allows them to make more effective use of digital tools as part of teaching and learning. The introduction of reliable devices with cameras has also made online CLPL far more accessible to practitioners than before.
The introduction of new hardware in classrooms has made engagement with digital focused CLPL easier, more effective and impactful. Inverclyde’s Promethean trainer team has reduced in number since the withdrawal of two members. However, the remaining members engaged in an initial round of in-person training which will be followed up with a second round in the coming summer term. This offer involves bespoke sessions in keeping with the needs of individual departments/establishments.
In addition to this, live online Promethean training is scheduled for delivery from April 23 onwards. This will be delivered in partnership with Promethean and will target individual practitioners rather than department/whole-staff audiences.
Inverclyde’s two Child Exploitation and Online Protection (CEOP) Ambassadors have delivered two of the six in-person sessions planned for between February and June 23. 
The West Partnership delivered separate Primary and Secondary focused West OS Training which provided practitioners with further insight and updates regarding the West OS offer. The secondary input was particularly beneficial given the senior phase focused exam preparation options on offer.
The EOD worked in conjunction with Glasgow’s Digital EO to initiate the West Partnership Digital Champions group. Practitioners from primary and secondary schools in Inverclyde attended the initial session where they joined other digital-focused practitioners from other West Partnership LAs to engage in the sharing of effective practice and consideration of larger digital education issues that can be more effectively tackled as a RIC.
The digital training delivered, and currently on offer, provides opportunities for practitioners to develop their skills in terms of classroom practice, child protection and accessibility. The Digital Champion model is allowing practitioners to share effective practice contributing to a growing community focused on realising the value of digital practice.

	
A32 Continue to evolve the project to embed the practice in all P1 classes and support the transition of current P1 pupils into P2 by offering training for all P2 practitioners

A33 Ensure that there is analysis of P1 21/22 outcomes to be clearer on impact of the project

A33 Link the work of the project to an overall review of the literacy strategy for the authority thus ensuring a coherent and consistent approach to the teaching of core literacy skills across the early level

A34 Continue to ensure that practice and pedagogy across all early years establishments is consistent and progressive





Prior to the start of 2021/22 a logic plan was developed with clear outcomes for the development of Play across all P1, P2 and P2/3 classes in Inverclyde. The strategic group for play pedagogy implementation, reviewed this plan and monitored its progress during 2022/23. 
The Quality Improvement Manager for Early Years, the SAC project lead worked closely with Coaching and Modelling Officers for play, an external provider, Education Scotland and colleagues in the West Partnership to implement the outcomes within this plan.
A range of bespoke training programmes were developed and offered to all primary school staff across P1, P2 and P2/3 by Play Coaching and Modelling Officers and an external provider. 
Practitioners across P1, P2 and P2/3 attended almost all sessions, with all schools being represented.  Training was rated as 8.5 out of 10 for supporting the implementation of play pedagogy. 
Skills sessions for all P1, P2 and P2/3 practitioners achieved 100% attendance and reported increased confidence in understanding of direct instruction and guided play across provisions, identifying skills used in play, and planning for skills opportunities. 
Monthly network meetings were provided by Play CMOs with further targeted input from Education Scotland. Sessions were available for all EY, P1, P2 and P2/3 staff and focused on increasing staff knowledge on child development, observations and documentation, as well as providing opportunities to network and visit play spaces in different schools. Attendance rose to 60 participants at many sessions. Attendees reported sessions supported them in developing better understanding of child-led practice, meeting individual needs and in using high quality observations to inform planning and assessment. As well as this 10 P1 teachers enrolled on Froebel in Childhood Practice course with Moray House, Edinburgh University. 
Members of staff from Inverclyde Educational Psychology Service have been working with 6 establishment based practitioners to support enquiries in their own setting. practitioners who are involved have received coaching in the use of the collaborative action enquiry approach. As a result of this they are currently going through the Assess-Plan-Do-Review cycle. This action research approach allows for adaptations to be made to interventions as a result of feedback received in order to improve pedagogical practice on an ongoing basis. The 6 practitioners involved in the evaluations will complete their work in May 2023. At this point these will be collated in collaboration with members of staff from Inverclyde Educational Psychology Service. 
Monthly CLPL shared with practitioners and leaders via a Thinglink focused specifically on, something to read, watch and listen each month linked to particular play themes. Thinglink statistics show that there are around 30 to 40 unique views each month, further facilitating the sharing of practice across Inverclyde. 
Bespoke packages of support provided by Play CMOs to schools and individuals focused on the development of environments, observation and coaching for staff. All staff report a direct impact on their knowledge, skills and confidence across these areas. 
A Range of tools which included slides, proformas, training presentations, research and audit tools, all facilitated to the development of a Play Teams page. This provided practitioners with a suite of play pedagogy resources covering many subjects also available on PlayInverclyde Padlet.
The majority of Depute / Head Teachers completed a survey on the implementation of play pedagogy in P1. Most reported that they were confident or very confident that their P1 environment allowed for high quality child-led play experiences. The majority were confident or very confident that their P1 staff were skilled in their interactions with children at play. Some were confident or very confident that P1 staff were using high quality observations to inform planning and assessment and this remains an area for development. The majority of HTs felt confident or very confident in their own understanding of play pedagogy, this had fluctuated over the year as they implemented and embedded play and developed a deeper understanding. Those HTs who felt most confident had also attended the training on Assuring Quality in Play Pedagogy with Education Scotland.
The majority of P1 staff completed a survey on their implementation of play pedagogy, of which most% reported that they were confident or very confident that their P1 environment allowed for high quality child-led play experiences. The majority were confident or very confident in their interactions with children at play. Some were confident or very confident in using high quality observations to inform planning and assessment, this has been identified as an area for further improvement. 
All staff who attended the Network meeting on observation facilitated by Education Scotland, reported feeling more confident after the session. 
P1 staff could clearly identify play pedagogy leadership in their school, this was achieved through play working parties with lead practitioners they reported they felt confident in implementation of play pedagogy in their own classroom. Those practitioners who expressed increased confidence and progress, also highlighted the importance of targeted deployment of PSAs in the implementation of play provision and of flexible child-led approaches with other adults (such as recovery teachers) who provided further opportunity to observe and assess through play.
Further feedback from P1 and P2 teachers reported higher levels of engagement and wellbeing of the children in their settings. Staff reported an increase in their own motivation and wellbeing, due to having greater autonomy in both the setup of their spaces and the balance of their day.
Almost all schools sent PSAs to Play sessions offered by Play CMOs which focussed on supporting the adult’s role in play pedagogy. Over 140 PSAs attended with 100% of the evaluations, reporting an increased understanding of play pedagogy. Some reported that they were able to fully support play pedagogy in class due to delivering specific interventions with individuals and groups.
Training on Play was facilitated for Scottish Attainment Challenge CMOs and outreach teachers, this highlighted the importance of observation of children at play.  Some outreach teachers reported that there continued to be challenges around their current remit, which often required them to remove children for focused input and assessment, this could sometimes result in children being interrupted when they were fully engaged in play, this has been identified as an area for ongoing development.
Some schools facilitated a ‘Power of Play’ workshop with parents/carers of P1 and P2. Of these workshops that have already taken place, Play CMOs delivered 67% of them. 100% of parents/carers who attended the workshops reported a greater understanding of how children learn through play at school, while 86% of parents took a ‘play pledge’ that they would provide more opportunities for play outside of school for their child.
Over half of schools report that they are providing regular ‘Stay and Play’ sessions for families in P1 and P2 during the school day. Some schools reported that they are providing (or have plans to) facilitate an after-school club where families can experience different types of play together. 
In 2021/22 Primary 1 attainment i.e. the achievement of the early level was improved overall as an authority. Most schools reported no obvious negative impact on attainment or progress as a result of the change and development in pedagogy. In most cases the increased access to play for P1 pupils across 2021 – 23 has actually better met the level of need of some pupils affected by the pandemic including increased periods of time at home during their early years of development. 
Good practice already identified by the authority was confirmed in the Newark Primary Education Scotland inspection report of February 2023, “Teachers at early level support children’s learning successfully using embedded play-based approaches. They engage frequently with national practice guidance to develop further their understanding of how children develop and learn through play. They create learning environments that support children well to be curious and make independent choices. Staff ensure there is a good balance of child and adult initiated learning. These approaches impact positively on children’s experiences and readiness for learning.”.
It was reported by nurture and class practitioners that the numbers of children who would traditionally have attended a targeted nurture class due to their social and emotional needs had remained the same or increased over the last 2 years, however, the number of inappropriate referrals (i.e. those referrals where a universal change in approach or environment could better meet the needs of a child) has decreased.












	Next steps: Improvement in attainment, particularly in literacy and numeracy.



A1 Launch the service’s School Improvement framework alongside year 2 of the peer review programme evolving it in line with ongoing feedback and evaluation.

A2 Establish a clear vision and strategy for curriculum development across all establishments in order to create clear and appropriate learner pathways for all 

A3 Further develop models for cluster working as part of the above curriculum development strategy

A4 Development of Gaelic GME secondary provision including undertaking statutory consultation; if approved prepare for the start of the academic year 2024/25
A5 Introduce an early year’s network called the “Take 30 Pathway” for all EY staff to support the sharing and development of effective practice 
A6 Roll out the Literacy Strategy, with a focus on the highly effective teaching of reading.

A7 Further develop Inverclyde’s vision for play, aligned to the West Partnership Principles for Play.

A8 Further develop tools for P1, P2 and P2/3 staff to support planning, assessment, implementation and sustainability of play.

A9 Further develop data strategy by:
· Piloting Early Years dashboard with identified Early Years establishments
· Reviewing support required to deliver senior phase stretch aims and update the 4-year stretch aims for senior phase after the NIF review is complete
· Working with Secondary establishments to support effective approaches to tracking and monitoring of the BGE (S1-3) and Senior Phase data
A10 Continue to support PSAs via the CMOs, Outreach Teachers and the use of the PASE web blog and the section on the WP hub re training for PSAs as a training tool for establishments

A11 Establish the Digital Strategy Group which will oversee the planning for an appropriate BYOD solution as well as the ongoing delivery of the digital strategy.

	Maintenance agenda: Improvement in attainment, particularly in literacy and numeracy.

	· Increase participation in Improving Our Classrooms and Improving Our School. Introduce Improving Our Departments to secondary schools.
· Continued focus on Coaching, aiming to run a further 2 cohorts of the inter-authority Coaching for Success programme next year.
· Continue to monitor and support the use and spend of Pupil Equity Fund within the academic year as well as ensuring outcomes focus on closing the poverty related attainment gap
· Continue to support and monitor the implementation of the revised PIE strategy
· Continue to develop ways to encourage greater engagement of Parent Council Chairs at authority events
· Ongoing promotion of the use of ParentsPortal
· Incorporate the Recovery Associate model within the SEF Head Teacher meeting providing opportunities for support and challenge through collaborative working in establishment family groupings
· Continue to use data to effectively provide intensive support to establishments through the Outreach programme
· Continue to use the SEF Head Teachers meetings to provide the opportunity for collaborative working and sharing good practice Continue to refresh computers including a small-scale refresh of EY machines using desktops recovered during refresh and critical user devices for Senior Leaders and admin teams
· Continue to develop a digital CLPL programme for session 23/24 Continue to develop leadership of play pedagogy across all early year’s establishments and Primary Schools developing this across all levels.
· Continue to engage in inter-authority working to develop best practice in play, through work with West partnership and our Inter-authority trio.



B: Closing the attainment gap between the most and least disadvantaged children and young people




	
B1 Implement Year 1 of the SAC Refresh plan and Further develop Years 2 – 4 of the strategic plan in line with the “Framework for Recovery and Accelerating Progress”

B2 Identify clear Stretch aims as well as clear outcomes and measures and associated teams to deliver support to achieve agreed targets 

B3 Create a Data Strategy to support all staff in effectively using the datasets we collect (link to A23)

B4 Continue to provide support and challenge in relation to PEF Budget setting, monitoring and identification of impact – PEF guidance published including clear outline of budget monitoring process 




The project leader has very effectively assumed responsibility for all aspects of the attainment challenge project since 2021/22. This has resulted in a SEF plan that encompasses all aspects of the attainment challenge. A localised version of the Scottish Attainment Challenge logic model has been created, with short-term goals outlined that direct our annual plan. Headteachers are familiar with the logic model and have reviewed how the model aligns to their own planning. 
Work streams have been agreed that will drive forward the logic model short-term aims. These include leadership, teaching learning and assessment, wellbeing and families and communities. This has resulted in all contributors of work streams, including partners, creating annual planning with outcomes and measures and termly action plans linked to the logic model. Interrogation of data continues to support the decision-making of SEF planning. A data framework has been created to give further clarity on the types and usage of data for schools and local authority to further track and monitor progress and impact.  
A more targeted approach to resource deployment has been evident, for example, outreach teachers now target seven schools instead of twelve.  This intensified and targeted approach is based on ACEL data for the BGE. 
In addition to the identification and agreement of Core Stretch Aims, the project lead met with partners to identify Core PLUS Stretch Aims which sit directly within the Inverclyde context. The Core PLUS aims focussed on Care Experienced Young People (CEYP), Family engagement through “Readiness to Learn” working closely with Barnardo’s and accessing accreditation and awards for our young people through CLD Secondary input.
The result of the increased collaboration with partners has led to identified workstreams to deliver on the agreed outcomes which in itself as further focused their work.
The highly effective use of data has supported improved decision making alongside the ongoing development of the data strategy referred to above and has provided a sustainable model for supporting establishments and Senior Managers in the has use of specific data sets. As a result targeted support for Attainment Challenge establishments based on evidence linked to an early intervention approach (aimed at P1 – 3 pupils who are SIMD 1 & 2) continues to positively impact pupil progress.
The continued support provided by CMOs delivering evidence-based approaches to practitioners and establishments is increasing practitioner confidence.
As above updated guidance created is providing a clear approach to the use of PEF to support the equity agenda and through improved tracking and monitoring we have observed a significant reduction in any potential carry-forward.
Tri-annual tracking is followed up with dialogue with establishments ensures the implementation of PEF plans remains a high priority and to provide advice if the plan requires amending.
	
B5 Review the offer of Family Learning available for children and families

B6 SAC and CLD to engage with North Ayrshire Family Learning programme to improve the service offer within Inverclyde

B7 To continue to work with the family Support Worker service in meeting the needs of targeted children and families.

B8 To increase opportunities for face/face support for children and families as restrictions ease

B9 To access additional funding to upscale the service provision across other Directorates within Inverclyde Council




Partnership working is crucial to the success of closing the poverty related attainment gap and through effective collaboration and planning we continue to support our most vulnerable children and families. Initial engagement with North Ayrshire Family Learning programme provided an opportunity to reflect on and improve our own Family Learning offer. 
Good progress continues to be made by the CLD (Primary Team) in the majority of schools, owing to planning with Head Teachers and teaching staff to deliver programmes focussed on family learning opportunities and parental engagement. Drop-in sessions, along with chat and craft programmes continue to engage parents.  A reading audit was also carried out with the P3 and P4 parents of St Francis, with 20 parents taking part in the audit. The findings of the audit supported increased family reading opportunities across the school linking directly with the school’s improvement planning. A further 92 adults and 106 children have engaged with programmes across 12 Primary Attainment Challenge Schools.  This was made up of 34 existing families and 58 new families participating in the family learning, and parental engagement programmes.
In addition to the planned programmes, St Patrick’s parents and School were assisted in submitting a successful Warm Hands of Friendship bid £2,975 to support Broth and Blether session, with the first session being successfully delivered in December.  These sessions allowed families to come together, enjoy hot soup, refreshments, clothes recycling project, and chat as a school community, meeting staff as well as finding out about wider learning opportunities.
Partnership working with Barnardo’s continues to positively impact our most vulnerable families through targeted, bespoke interventions. The service uses an out-comes tracking matrix to identify a base line measure and track distance travelled for each of the family’s targeted outcomes. The tracking matrix uses a range of statements that relate to a scale of 1 to 5. Data indicates that 79% of parents and 82% of children and young people (CYP) who have received a bespoke intervention have shown improved mental and well-being. Furthermore, 83% of parents have a better understanding of how every day care, help and responses assists children’s development in all areas.
Interventions and participations that have assisted the families to achieve these outcomes are as follows:
· 247 children and YP have participated in a range of One to One or Drop-In interventions that have addressed loss & change, increased emotional literacy, improved self-beliefs, and improved and increased their understanding of positive relationships. 
· 32 Children and YP have participated in outdoor therapeutic interventions to improves both their physical and mental wellbeing.  (This has assisted children, young people to counter the stresses they face in their lives and the legacy of traumatic experiences including the covid 19 pandemic) 
· 32 children and young people have participated in the LIAM programme and/or other intervention to address low level anxiety 
· 220 parents have participated in attachment-based parenting interventions helping them to understand how everyday care and help promotes positive mental health and wellbeing for their child. These interventions have been offered within the family home and at the service base  
· 35 parents have accessed parent drop in school that offers parents advice, guidance, and brief interventions (this intervention is also available on a universal level in school)
· 13 parents have participated in a season for growth programme that enables them to address their own loss and change as well as considering the responses and interaction that children and young people need to manage loss and change.
· 52 parents are accessing a financial assessment and action plan to help to reduce the impact of poverty  
· 75 parents have accessed brief intervention to address issues of poverty such as, rent arrears, food poverty, fuel poverty and poor household conditions. 
· 42 parents have access housing support to address inadequate accommodation 
· 64 parents are engaging in outreach support within the family home to establish routines that provide consistency and predictability for children
Good progress continues to be made in accessing additional funding to support Whole Family Wellbeing. Access to the Whole Family Wellbeing Fund has ensured a joined-up approach focusing on early intervention and signposting to specific family support services. A detailed plan has been created through collaboration with Education, HSCP and Health partners and is based on the findings of an initial audit of available family support services across Inverclyde. Ongoing dialogue and planning will result in the implementation of a plan that will effectively support our most vulnerable children and families at the earliest possible opportunity. Barnardo’s has also had access to two forms of funding to support families with the impact of the Cost of Living Crisis – these are Barnardo’s ‘Cost of Living Fund’ and Inverclyde Council’s ‘Warm Hand of Friendship Fund’. 
The Barnardo’s Fund has allowed families who are open to the service to receive emergency funding to help with utility and food costs. In addition, the funding has been used to fund other resources for families, which includes a cooker, carpets and winter clothing. 15 families have been supported from this fund – mainly attainment but this is a service wide figure. 
The Warm Hand of Friendship Funding has been used for the service to provide a ‘warm space, tea, coffee and soup’’ for families once per week at the service base. This fund has also been used for families to access funding for utilities, food, winter footwear and travel costs. Access to both sources of funding and the differing criteria has allowed us to provide the support to families open to the service for support, but also to families not open that have been identified by school as being in need of financial assistance. 30 families have been supported through this fund – mainly attainment, but this is a service wide figure.
The financial inclusion worker has also supported in excess of 30 families who are on low incomes to link in with Home Energy Scotland at the service base to register for and receive additional utility vouchers.  
After bespoke interventions by Barnardo’s Family Support Workers feedback provided indicates:
· CYP are less stressed and have improved emotional literacy
· CYP are more able to sustain the classroom environment and engage in their learning
· CYP have improved positive self-beliefs 
· CYP have improved peer relationships 
· Parents have a reduction in stress and demonstrate increased emotional availability for their children
· Parents are engaging with specialist services and agencies in relation to areas of adversity
· Families have increased resources and income 
· Families are living in safer communities and are living in adequate housing
· Parents have increased understanding of their child’s developmental needs
· Parent’s expectations of their children are realistic in relation to age & stage of development
· Parents are taking responsibility in their role to provide consistent predictable routines for children & providing everyday care & help
· Parents have established appropriate age and stage limits and boundaries 
· Parents are more emotionally available for their children
Evaluation of attainment in Inverclyde
Curriculum for excellence reported levels

The annual Achievement of Curriculum for Excellence Levels (ACEL) return collects data from all publicly funded schools and gathers information for all pupils in Primary 1, Primary 4, Primary 7 and Secondary 3. The return measures national performance in aspects of literacy (i.e. reading, writing, listening and talking) and numeracy, and reports on the percentage of pupils who have achieved the expected level, based on teacher professional judgements relevant to their stage. 

This table shows Inverclyde and national averages as at June 2022. Overall Inverclyde only lies below the national average in Numeracy at S3. Otherwise the Inverclyde performance matches or exceeds the national average.

Attainment across the BGE (June 2022)
	 
	P1
	P4
	P7
	P1,4,7 combined
	S3

	Inverclyde
	Inv
	Nat
	Inv
	Nat
	Inv
	Nat
	Inv
	Nat
	Inv
	Nat

	Reading
	84
	79
	76
	76
	79
	79
	80
	78
	92
	88

	Writing
	81
	78
	72
	70
	75
	73
	76
	73
	90
	87

	Listening & talking
	93
	86
	89
	85
	87
	86
	89
	86
	93
	89

	Literacy
	79
	74
	69
	67
	73
	71
	74
	71
	89
	86

	Numeracy
	85
	84
	78
	75
	78
	76
	80
	78
	88
	89



Source: Scottish Government, 2022 (Supporting documents - Achievement of Curriculum for Excellence (CfE) Levels 2021-22 - gov.scot (www.gov.scot)

The charts below show that Inverclyde has followed the national trend of three year improvement before the disruption to learning related to the pandemic in 2019/20.  June 2021 figures show the impact of this disruption on primary attainment at both authority and national level, but for June 2022 figures we can see a positive move towards pre-pandemic results and also above the national average percentage.

% of learners achieving expected levels in literacy and numeracy in P1, P4, and P7 combined
Source: Scottish Government, 2022 (Supporting documents - Achievement of Curriculum for Excellence (CfE) Levels 2021-22 - gov.scot (www.gov.scot)

In measuring the poverty-related attainment gap, the comparison nationally is drawn between SIMD deciles 1-2 and deciles 9-10. However, Inverclyde have a very small percentage of the school population living in quintile 5, and therefore locally the measure often used is between deciles 1-2 and deciles 3-10.  The chart below shows the proportion of P1, P4 and P7 pupils who achieved the expected levels in literacy and numeracy for pupils in SIMD 1-2 compared to SIMD 3-10. The attainment gap has been reduced by 7.6`% in literacy and 9.1% in numeracy between 2020/21 and 2021/22.
% achieving literacy P1,4,7 by SIMD Band change 18-19 to 21-22 (P1,4,7 combined) 


% achieving numeracy P1,4,7 by SIMD Band change 18-19 to 21-22 (P1,4,7 combined) 

Local Government Benchmarking Framework (LGBF): Awards at Level 5 and 6

The LGBF is a high-level benchmarking tool designed to support senior management teams and elected members to ask questions about key council services.  The LGBF helps councils compare their performance against a suite of efficiency, output and outcome indicators that cover all areas of local government activity.
The following charts are a sample from the LGBF suite of indicators which relate to the achievement of awards at level 5 and 6 for senior phase pupils. 
The data shows that there was improvement across all measures between 2018/19 to 2020/21, and the local authority performed well against the national average.  While 2020/21 cannot be directly compared in terms of performance to previous years, the results reflect the measures being generally well above the national establishment. The 2021/22 data then shows a pleasing further trend of improvement. 
% of pupils gaining 5+ awards at Level 5

Source: Improvement Service, 2022 (Benchmarking | Benchmarking (improvementservice.org.uk))
% of pupils living in the 20% most deprived areas gaining 5+ awards at level 5

Source: Improvement Service, 2022 (Benchmarking | Benchmarking (improvementservice.org.uk))
% of pupils gaining 5+ awards at Level 6
Source: Improvement Service, 2022 (Benchmarking | Benchmarking (improvementservice.org.uk))
% of pupils living in the 20% most deprived areas gaining 5+ awards at level 6 

Source: Improvement Service, 2022 (Benchmarking | Benchmarking (improvementservice.org.uk))







INSIGHT Comparison Leavers Data

National Benchmarking Measure: Literacy & Numeracy

This chart shows the overall performance in literacy and numeracy for all pupils in the leaver cohorts between 2017/18 and 2021/22.  Overall in literacy and numeracy, at Scottish Qualification and Credit Framework) SCQF level 4 the percentages have been dropping slightly since 2019/20 and at Level 5, the percentages have been slightly improved over the same period.

Inverclyde has consistently been above the national average in each of the past four years.  

% of leavers achieving level 4 and 5 in literacy and numeracy


Source: Insight, 2022 (INSIGHT:National Benchmarking Measure: Literacy and Numeracy)

Viewing literacy and numeracy separately shows the same trend of consistently being above the national average. There is a slight increase in leavers achieving level 5 literacy and numeracy. 



















% of leavers achieving level 4 and 5 in literacy

Source: Insight, 2022 (INSIGHT:National Benchmarking Measure: Literacy and Numeracy)

























National Benchmarking Measure: Attainment for All 
This graph shows the complementary tariff scores of leavers divided into the lowest, middle and highest percentage of attainment cohorts. The lowest attaining 20% and middle 60% are consistently above the national average. The highest 20% have tended to sit below the national average.

Average complementary tariff points for leaver cohorts in selected years



 Source: Insight, 2022 (INSIGHT:National Benchmarking Measure: Improving Attainment for All)





National Benchmarking Measure: Attainment versus Deprivation
This national measure looks at the average total tariff score of school leavers by Scottish Index of Multiple Deprivation Decile (SIMD). The SIMD enables schools to map their performance against the social context in which they operate.  The table below shows the total tariff scores of leavers against their deprivation area for 2021/22.  SIMD band 1 being the most deprived and SIMD band 10 being the least.

The average complementary tariff scores of pupils in SIMD bands 1 to 10 leaving Inverclyde schools are greater than the national figure in most deciles, with the exception of SIMD 5 and 10 where the difference is negligible.  SIMD 10 comprises just above 1% of the leaver cohort.   Schools have a greater focus on SIMD information linked to attainment through the work of the attainment challenge. 

Average complementary tariff points for leaver cohorts by SIMD, 2021/22

[image: A table showing the average complementary tariff points for leaver cohorts by SIMD, 2021/22]


In the chart below the size of the bubble is proportionate to the percentage of individuals in each SIMD decile. It shows that performance in SIMD 2, 3, 5, 6 and 8 was significantly greater than the national establishment.  The next chart shows the point gap between Inverclyde and the national average.

Average complementary tariff points for leaver cohorts by SIMD, 2021/22Source: Insight, 2022 (INSIGHT:National Benchmarking Measure: Attainment versus Deprivation)



Average complementary tariff point gap between Inverclyde and national at each SIMD decile

The charts below groups SIMD pupils into two bands of deciles, 1-2 and 3-10, to allow the measurement of the SIMD attainment gap. The gap had reduced between 2016/17 and 2019/20, with an increase in 2020/21. However the latest data shows there has been a sharp decrease in the gap for 2021/22 taking it to its lowest level.

Attainment gap by average complementary tariff points by SIMD local banding, 2017/18 to 2021/22
 


Source: Insight, 2022 (INSIGHT:National Benchmarking Measure: Attainment versus Deprivation)





Breadth and Depth: All Candidates 
The charts below show our performance at in key measures in percentage of pupils gaining awards at SQA national levels 5, 6 and 7. The 2020 and 2021 data again cannot be used for direct comparison with previous years to show improved performance. 
There had been a declining trend in achievement of 5+ awards at National 5 between 2017/18 and 2018/19, and this measure sits below the national average in those years. The figure did increase in 2019/20 before falling again 2020/21 and now showing some recovery in 2021/22. 
% of pupils achieving 5+ Awards at National 5 level (grade A-D) by end S4, 2016/17 to 2021/22
 Source: Insight, 2022 (INSIGHT::Breadth and Depth: All Candidates)
At SQA Higher level Inverclyde performed above the national average for all three measures in 2020/21. This has decreased in 2022 however it should be remembered that in 2021 the outcomes were based on teacher professional judgement and in 2022 this was back to examination. 

% of pupils achieving 1+ awards at Higher level (grade A-D) by end S5, 2016/17 to 2021/22Source: Insight, 2022 (INSIGHT: Breadth and Depth: All Candidates)
% of pupils achieving 3+ awards at SQA Higher level (grade A-D) by end S5, 2016/17 to 2021/22Source: Insight, 2022 (INSIGHT: Breadth and Depth: All Candidates)

% of pupils achieving 5+ awards at Higher level (grade A-D) by end S5, 2016/17 to 2021/22Source: Insight, 2022 (INSIGHT: Breadth and Depth: All Candidates)










At Advanced Higher level Inverclyde has been above the national average in the last two years in terms of achieving 1+ award.


% of pupils achieving awards at Advanced Higher level (grade A-D) by end S6, 2016/17 to 2021/22
Source: Insight, 2022 (INSIGHT: Breadth and Depth: All Candidates)


	Next steps: Closing the attainment gap between the most and least disadvantaged



B1 Review SEF Years 2 – 4 planning based on current data and evidence 
B2 Review the process for agreeing both Core and Core PLUS stretch aims, ensuring they are ambitious and achievable
B3 To review the referral process for access to the Family Support Worker service (Bernardo’s) to ensure timely interventions that meet children and family’s needs
B4 Continue to work with partners on the development of the Early Interventions programme and the Intensive Family Support Hub as funded through the WFWF (Whole Family Wellbeing Fund)

	Maintenance agenda: Closing the attainment gap between the most and least disadvantaged

	· Continue to provide intensive support to establishments based on data with a focus on early intervention
· Continue to work effectively with partners to support children and families across Inverclyde
· Continue to support establishment with their PEF planning
· Continue work with Barnardo’s to review the referral processes ensuring early interventions and appropriate signposting to relevant support services
· Continue to support Barnardo’s through the development of an action plan to improve the “readiness to learn” of children in targeted families











C: Improvement in children’s and young people’s health and wellbeing (HWB).



	
C1 Continue to build on the good practice established with the secondary Personal and Social Education (PSE) network, working in partnership with the West Partnership

C2 Roll out and use the results of the 2022 HWB survey to identify HWB priorities at a local level

C3 Continue to have mental wellbeing and substance misuse as the key areas of focus for HWB, with an increase in pupil voice 




Our ongoing work with the Personal and Social Education (PSE) leaders has continued to develop. The key areas of focus have been HWB tracking/analysis, PSE planning/partnerships and Bereavement, Change and Loss. Glasgow University shared their SHINE tool which offers schools a way to gather and analyse HWB data alongside the Glasgow Motivational Wellbeing Profile. A number of schools now use one or both of these to ensure that their PSE programmes are meeting pupil needs.
We are working with an S6 pupil and Education Psychology with a view to produce a series of Bereavement, Change and Loss lessons which will better prepare children and young people for what could lie ahead in their lives. We have also reached out to other authorities and charities for their support in this area. These lessons will link directly to Inverclyde’s Bereavement, Change and Loss Policy.
Unfortunately, due to a number of concerns regarding the content of the National Health and Wellbeing survey we were not able to roll it out to children and young people as originally planned. Initial plans involved the national survey being completed by all Primary 5 pupils up to secondary 6 however due to aspects of the question content we changed some questions and sent it out to parents as an ‘opt-in’ option. We were very disappointed in the response to the survey, with only 139 P5-7 pupils and 204 S1-S6 young people completing, most likely due to the level of national controversy around it.
It has been very difficult to extract any meaningful data from the results however around bullying there is data that should be further examined, whilst keeping in mind that we are only analysing data from a very small number of children and young people. Information gathered from the small number of responses tells us that:
· From Primary 5 to Secondary 3 and average of 35% of pupils identified that they had been bullied in the last year or preferred not to say.
· From Primary 5 to Secondary 3, of those pupils who have been bullied, an average of 90% of them said this had happened in school and an average of 35% said it had happened online. The number of S2 young people bullied online rose to a high of 70% in S2.

We will compare this with the national picture however as an authority it can be seen that bullying in school and online is still an issue that we need to continue to work on.
There is a well established Health and Wellbeing network which meets termly. This session we rolled out the new Alcohol and Drug Awareness resource, in an information sharing session delivered by Fiona White of the West Partnership. Early feedback on this resource is very positive with it being user friendly and up to date, providing teaching materials to meet the current needs of children and young people. Our network continues to focus on the sharing of good practice in supporting mental health, having practitioners from early years through to secondary delivering and a sub-group has been established to produce termly newsletters.
	
C4 Re-negotiate of the Key Performance Indicators for 2022-23.
C5 Develop the Referral process from the multiagency triage system will be augmented through the purchase of an electronic portal.
C6 P7-S1 project will run for a second year with a target increase to 30 pupils. 
C7 Continue to the roll out of the Cygnets Programme.
C8 The Nothing About Us Without Us approach will continue to shape mental health and wellbeing services and sample views from a wider group of children and young people. 




Emerging data taken as part of the ongoing cycle of reporting to the Scottish Government suggests that there will be a significant increase in children and young people accessing the Inverclyde Wellbeing Service. 
Three Key Performance Indicators were set concerning improvements in wellbeing as seen by referrers to the service (pre-post measurement), increasing numbers of children and young people accessing the service and improvements in wellbeing for children and young people accessing the service as indicated by self-reporting (pre-post measurements). All Key Performance Indicators were met and current data indicates that these will continue to be met with improvements being seen in relation to the 2021-22 data over the 2020-21 dataset.  
The Children and Young Person’s Community Mental Health Project has continued its work in relation to the three key themes of No Wrong Door, Community Strength and Nothing About Us Without Us. In terms of No Wrong Door a multiagency triage system has been established involving staff from Specialist Children’s Services within the Health & Social Care Partnership, Educational Psychology and Barnardos. There is emerging evidence that this is leading to a more efficient referral system. 
In relation to Community Strength 19 children were supported in transition from P7 to S1 by Action for Children. Almost all children were impacted positively by this intervention. This area was also supported by Barnardos who have joined the Additional support Needs Forum. This has led to support to sixty four children and young people with almost all reporting positively on impact. The Cygnets programme is now operational with Barnardos and Inverclyde Communication Outreach Service collaborating in their work with families who have children and young people diagnosed with Autism Spectrum Disorder. 
Almost all secondary schools have taken part in a series of focus groups offered by the CYPCMH Research Assistant, involving working with young people who have accessed mental health and wellbeing services. The pupils involved have given views on the strengths and needs in accessing these services and the post referral experience. This is being used to feed into service self-evaluation and improved offers. Impact measurement is being gathered through a journey mapping approach.
Throughout 2022-23 there has been a slight increase in the number of children and young people accessing the counselling offer from the Inverclyde Wellbeing Service (67 to 74), which is in line with expectations from the offer. Almost all pupils who had completed input within the reporting period were recorded as having improved wellbeing. The groupwork aspect of the offer, comprising the Blues Programme and Bouncing Back, was accessed by 267 pupils during 2022-23. Most reported increased confidence, a positive increase in relationships, greater levels of school involvement and improved self-esteem as a result of the group work offers. 
The number of participants accessing the Children and Young People’s Community Mental Health and Wellbeing (CYPCMHW) offer has increased from 84 to 127 in the same time period. Almost all pupils reported improved wellbeing as a result of this input. This has involved the development of a single point of access for mental health services via a multi-agency triage process and the development of a database of local services. The CYPCMHW programme has also been able to augment the offer of support from the Cygnets Programme, which supports the parents of children and young people diagnosed with Autism Spectrum Disorder (ASD). Alongside this there has been an increase in the offer from Barnardos through allocation of funds to their wellbeing support worker programme. 
Service users have their experiences evaluated on an ongoing basis through the project lead and research assistant. 
The electronic referral process to access the triage system will continue to develop to meet the needs of service users. This will be augmented by the ongoing development of the electronic directory of services. The directory is an online resource which collates all the mental health services available both locally and nationally for children and young people and families in Inverclyde.
The CYPCMHW will also continue to support the primary to secondary transition support programme. This programme has a clear set of outcomes around increasing the knowledge and skills of children and young people and their families to manage anxiety and improve educational attendance and engagement as a result of this input. The programme will also continue to support the Cygnets Project and the Barnardos Wellbeing Support Worker aspects of the CYPCMHW. There will be an exploration of the possibility of a digital offer of support with a target group of young people and adults aged 16-26. This age range is in line with the expectations of the Scottish Government who have stated that the funding should look to create provision for young adults up to the age of 24 within the general population and up to the age of 26 for those who are care experienced.  
	
· C9 Continue to link with Respect Me regarding their ongoing offer of support, particularly related to proactive approaches to tackling bullying, especially as the policy commits Inverclyde to focus on tackling prejudice based bullying.




The Anti-Bullying policy has been live since November 2021. It is aligned to the Respect Me document ‘Respect for All’ and commits Inverclyde as a local authority to tackle all forms of prejudice based bullying. Staff in education establishments have access to resources to augment the programme that are held on the Respect Me website. Respect Me is the organisation that has national standing and Scottish Government backing in relation to the anti-bullying agenda. 
During the autumn term of 2022-23, St Joseph’s Primary School was visited by Education Scotland as part of a national sample of schools linked to a thematic review around how schools and authorities are dealing with bullying. The school received very positive feedback during the 1 day visit, including that the authority’s ant bullying policy was fit for purpose and being implemented well by the school.
	
· C10 Review and agree clear policy and protocol on monitoring of racist incidents  

· C11 Continue to review approaches to further evolving existing approaches to Mentors in Violence Prevention (MVP) and support all secondary schools to develop this




Guidance on the recording of racist incidents has yet to be produced by the Scottish Government’s Race Equality and Anti-Racism in Education working group. In the meantime, we have refined how this data is monitored on a termly basis as part of our ongoing data oversight of all establishments and have provided training to ensure that all Heads are aware of how they record these in SEEMIS. Whilst reported incidents remain very low we remain committed to ensure that an inclusive curriculum approach with a keen focus on anti-racism is maintained.
4 out our 6 secondary schools have maintained and or further developed their use of Mentors in Violence Prevention. Given ongoing concerns about youth disorder, feedback from the HWB survey and Clyde Conversations and monitoring of critical incidents in conjunction with partners, it is vital that this work continues and us further developed and enhanced.  

	Next steps: Improvement in children’s and young people’s health and wellbeing (HWB).



C1 Maintain a high-level focus on improving attendance for all pupils – establishing a multi-agency review group
C2 Produce a series of Bereavement, Change and Loss lessons for schools to build into their PSE programmes to support the development of approaches to support pupils alongside the Bereavement, Change and Loss policy
C3 Compare the high-level messages from the National HWB survey with the data collected in our survey to identify common themes. Discuss these with focus groups of young people through PSE leads and identify further actions that need to be taken.
C4 Work with all secondary schools, MVP and CLD to further develop, enhance and embed MVP in all secondary schools.
C5 Carry out tri-annual review of the Anti-Bullying policy in collaboration with Respect Me, re-launching the revised policy in November 2024, incorporating feedback from the HWB survey, further focus groups and Clyde Conversations.
	Maintenance agenda: Improvement in children’s and young people’s health and wellbeing (HWB).

	· Continue to develop the Wellbeing Service with Action for Children as the provider during 2023-24.
· Continue with the CYPCMHW programme will continue into 2023-24 with funding similar to 2022-23
· Continue to promote and support access to Kooth - Mental Health Support website for all 16 -25 yrs olds Continue to monitor the recording of racist incidents and link to work being done around the inclusive curriculum




D: Improvement in employability skills and sustained, positive school leaver destinations for all young people.


	
D1. Establish a strategic group to include key internal partners from different council departments and key external partners to oversee the direction, policy and procedures for managing senior phase and pathways into sustained positive destinations.




A strategic governance group was established in September 2022.  Membership of this group is varied and includes representation from the following organisations:

· Developing the Young Workforce (DYW) West
· Health and Social Care Partnership (HSCP)
· Inverclyde Council – Education and Environment & Regeneration
· Skills Development Scotland (SDS)
· West College Scotland (WCS)

Three workstreams report to this group, with meetings taking place on a termly basis.

	
D2. Review the processes in school to track pupil leaver data.

D3. Review the termly meetings to discuss leaver information. 

D4. Summarised data is sent to college to help with planning of support and delivery.

D5. Guidance updated on the mechanisms in place to alert relevant partners of a young person who is at risk of leaving without a positive destination and the interventions that are available to support.

D6. Employability expectations are in place, defining what employability skills young people will have at key stages.

D7. A programme of work for 3-18 careers links, through PSE and supported within the wider curriculum, to support employability skills and development of Career Education Standards.

D8. Opportunities to involve employers in the curriculum are being established by DYW Coordinators, with the possibility of work experience placements.

D9. Learner journeys have been created, showing the in-school offer and how this links to the post school offer.

D10. Engage with parents to better understand the gaps they have in their understanding of learner journeys and the varied pathways into employment.

D11. Create content in various media for parents to explain the learner journey in partnership with DYW Co-ordinators, SDS, College, MCMC.




In February 2023 we received data on where our school leavers from 2021/22 cohort had moved to.  We saw a significant increase in the number of leavers compared to previous years – 100 more leavers left in 2021/22 compared to 2020/21.  We saw a 1.38% decrease in the overall number of young people who left school with a positive destination. 

	2021/22
	Inverclyde
	94.01%

	
	West Partnership
	96.27%

	
	National
	95.74%

	2020/21
	Inverclyde
	95.39%

	
	West Partnership
	95.84%

	
	National
	95.48%

	2019/20
	Inverclyde
	93.04%

	
	West Partnership
	93.66%

	
	National
	93.36%



We saw a slight increase in the number of young people entering training, voluntary work and further education compared to 2020/21.  There was a decrease of 2% of young people who entered employment compared to last year.  Our colleagues in More Choices More Chances and Skills Development Scotland, follow up on those in a negative destination.  As of the middle of March we now see an improvement on the number not in a positive destination.  As a result of the data provided we are exploring how we can support young people who move to Further Education post school as we have seen 17 young people leave their courses and not have an alternative destination to go to.

At the start of the year, revised leaver guidance was issued to schools, along with details of a new format to the termly leaver meetings that take place.  All eight schools in the local authority meet termly to discuss leavers, particularly those who may require additional support to transition successfully to a post school destination.  This allows additional advice, support and guidance to be given to schools and central staff to direct additional support to certain pupils in need.  Recently representation from the Learner Disability Team at HSCP has joined these meetings to help make sure we are supporting young people who have a learning or physical disability.  These meetings have identified pupils who were not known to teams that would have a role to play post school and we have now been able to allow earlier planning and intervention to take place because of this new partnership working.

In June 2022, a new team of seven DYW Coordinators started with Inverclyde Council.  This was an increase from five in the previous year.  Each secondary school now has a full time DYW Coordinator, and one is shared between the two special schools. Some of the activity that the DYW Coordinators have generated since August 2022 include:

	Number of employer education partnerships
	50

	Number of wider activity (college / university / training & employability provider activity)
	55 activities / 1360 young people

	Number of employer activity
	217 employers involved in activity with 4600 young people across approximately 300 activities / events



We have also seen 191 work experience placements take place since August 2022 – this sees a return to the levels pre-pandemic which was 197 placements in 2018/19.  Each school has also hosted an employability event to showcase the opportunities that are available to young people and this has been open to pupils and their families.

To support West College Scotland in their course planning, Officers have received training on the reports available on 16+ Data Hub and Regional Skills Assessment provided by Skills Development Scotland.  We have now been able to provide details of career areas that young people from S3 and upwards are interested in as their future career path.

Three of our secondary schools are now Scottish Credit and Qualification Framework (SCQF) Ambassador Schools.  This scheme provides training to staff and pupils on the wide range of qualifications that are available, beyond the traditional National 5, Higher and Advanced Higher courses.  In turn staff and pupils can use these skills to inform parents and pupils of the wide offer of courses that sit on the framework and support pathways into employment, apprenticeships or further education.

Secondary Head Teachers have received an input from Skills Development Scotland on the use of Labour Market Information and how this can inform curriculum planning.  To further develop staff understanding of how employability skills can be embedded into learning and teaching, all staff will receive an input during August 2023 INSET on this area.  This will be supplemented by optional courses run throughout the 2023/24 session focusing on specific areas of career education and employability.

We have identified young people who have taken an alternative pathway to employment and Further/Higher Education and are reaching out to them to create support materials for schools to use with young people and parents to showcase the varied offer that is available and the many different routes to destinations beyond school.

	
D12. Establish strategic overview/map of senior phase curricular offer across schools and college.

D13. Review, audit and report on the current senior phase provision available and school and through the college with key stakeholders and by looking at best practice locally and nationally.  This will cover: 
· Course offer
· Delivery models – including consortium and remote classroom
· Timetable design
· Consortium arrangements

D14. Increase awareness of the local labour market information and support school staff, parents and pupils to understand and use the information.




A group was established to take forward the actions within this plan and identified two distinct sub-groups:  curriculum offer and curriculum delivery.

A review of the offer that is in place in all our schools and through West College Scotland was collated.  A comparison of the offer in other Local Authorities was also undertaken and visits to other establishments have taken place.  The group have also met with colleagues from INSIGHT and SCQF.  This has identified that Inverclyde qualification profile is mainly traditional and designed for those entering Further and Higher Education.  Between 20-25% of school leavers in Inverclyde enter employment, training or volunteering and the curriculum needs to better meet the needs of this group of young people.

Regular meetings were re-established with the college and school leaders over 2022/23.  This has allowed discussion to take place on pupil progress, attendance and expectations.  We have also had the opportunity to better influence the course offer for 2023/24 session by using Labour Market Information for the local and surrounding area and the gaps that we have in the school offer.  This has resulted in courses in the Health and Social Care area, for example, being introduced through the college and schools also looking to introduce courses that better reflect the labour market.

The Education Officer Senior Phase now attends the Local Employability Partnership and Education is represented on the Inverclyde Task Force.  These Local Authority groups are in the early stages but has provided a relationship to connect schools into the regeneration plans for the local area so that the Senior Phase can be tailored to meet workforce skills demand moving forward.

Network meetings have been established and taken place for curricular areas – teaming up Principal Teachers with college staff in subject areas.  This will allow a long term relationship to be established to allow development of appropriate courses that allow progression.  The networks have discussed the introduction of new courses that can be added into the Senior Phase offer from 2023/24, which will see an increase in National Progression Awards and Personal Development Awards.  The networks will support each other with the introduction of these new courses.  These groups will also look at developing learner pathways exemplars to show the different routes available through subjects and the career that this can lead to.  This will help support young people and parents understand the range of pathways available that are not all dependant on traditional Advanced Higher, Higher and National 5.  

Three of our schools are now SCQF Ambassador Schools, who embrace the range of courses that are on offer to young people.  These schools have held events for parents and pupils to showcase the different pathways available.  Schools are committed to reviewing their use of language in handbooks and option forms to use SCQF to describe course levels e.g. level 6 instead of Higher.  This will give parity of esteem.  As a council, we have also committed to review and update our job adverts to refer to SCQF.

A review of the remote classroom has been conducted and a report with recommendations has been created.  The current arrangements have not been successful for those young people joining remotely from other schools.  Issues with IT infrastructure have also caused issues with young people being able to fully engage.  The project has seen in a reduction in the need for young people to travel between schools, which has meant that they have not missed other courses that have been offered in their own school.

	
D15. Create a workstream to review provision and offer for those with Additional Support

D16. Mapping of the current offer for young people in Inverclyde with ASN and transition procedures currently in place.

D17. Continue to engage with ASN leaders at the ASN leader’s forum to highlight the variety of learner journeys post school that are available. 

D18. Work with partners to create opportunities for young people with ASN to engage with college and employers to provide improved transitions into appropriate and sustained post school destinations. 




A group was established to take forward the actions within this plan.

A review of the offer available to young people who have additional support needs or barriers to accessing full-time education has taken place. We have also reviewed the offer available in other local authorities in the surrounding area. This has concluded that we have a more limited range of opportunities available compared to others and where there are opportunities these are not fully known to school staff.

We have strengthened our working relationship with HSCP, particularly the Learning Disability and Autism team.  This has resulted in additional support being provided to school staff during school leaver review meetings to find appropriate support for young people with additional support needs.

In January 2023, we held a joint event with HSCP to provide a workshop for parents of young people who were due to leave who have additional support needs.  This workshop was positively received by parents who appreciated the opportunity to hear about the opportunities that are available post school.  35 parents attended the event, from across six of our schools. 11 organisations attended the event to promote the opportunities that are available to young people post school. The event highlighted the need for improved communication with pupils and parents around planning for post school.  As a result a new working group has been established and an action plan is being developed to improve on this area.  There will also be a parent group looking at the transition process.

Specific guidance for schools around post school planning for young people with additional support needs is in the final stages of development.  A pilot of an enhanced transition for young people who are moving to West College Scotland to a full time course after the summer will be trialled this session to increase the stay on rates for young people who have struggled to maintain attendance at school full time.

Reintroduction of work experience post pandemic has been a priority for us and predict work experience placements to be at their highest levels this year compared to the last five.  Our special schools have seen significant increases in the number of young people on work experience placements this year at over 25 placements to date – the last five years the total placements has been below five.

	Next steps: Improvement in employability skills and sustained, positive school leaver destinations for all young people.



D1. Updated Action plan will be created to oversee Additional Support Needs, Curriculum Design and Developing the Young Work Force workstreams.
D2. Continue to review the curriculum offer in school and in partnership with college to ensure appropriate courses are in place and progression pathways are available.
D3. Grow the range of vocational and work-based courses on offer through increased partnership working with the college and other agencies.
D4. Re-establish subject networks to allow Principal Teachers and teaching staff the opportunity to collaborate on curriculum design.
D5. Establish locality partnership arrangements between schools to co-deliver courses and review the consortium arrangements.
D6. D6. Design a remote offer for key subjects areas that will allow equitable access to qualifications across the Local Authority for implementation in 2025/26.
D7. Launch the post-schools transition guidance documents for young people with Additional Support Needs and/or a Learning Disability for schools.
D8. Provide appropriate training to school staff who will be responsible for this.
D9. Develop parent friendly materials to support families preparing for young people leaving school.
D10. Programme of CLPL will be available for staff, exploring how skills can be embedded into the curriculum.
D11. Increase number of schools who have SCQF Ambassador status. 
D12. Revise guidance documents for schools on supporting leavers
D13. [bookmark: _Hlk135289383]Create marketing toolkit for schools to use for young people who have left school via a non-traditional route.
	Maintenance agenda: Improvement in employability skills and sustained, positive school leaver destinations for all young people.

	· Continue to develop staff knowledge of career education standards with a view to embedding employability and meta-skills within the curriculum.
· Continue to work in partnership with the Local Employability Partnership and Inverclyde Task Force to ensure appropriate skills are being developed and that appropriate offers are available.
· Continue to grow the subject networks that have been created with the college to build on curriculum development, progression and pathways.
· Continue to work with the college, employers and third sector to build a range of offers for young people with additional support needs.  These opportunities will be promoted more effectively to schools and parents.



E: Getting it Right for Every Child


	
E1 Recruit a new Education Officer for Inclusion to lead on the ongoing implementation of the ASN action plan and improve central capacity to support and challenge both ASN provision and services as well as lead on ASN and additional support for learning across the authority
E2 Deliver CLPL on Wellbeing Assessments to ASN Leaders 
E3 Short Life Working Group on pupil planning will create clear guidelines on high quality single agency planning (linked to assessment) and the processes required to create plans. 
E4 Learning from the emerging practice in relation to Joint Support Teams (JSTs) will be shared with ASN Leaders. Roll out of the project will take place in 2022-3 – all establishments to be engaged in a JST process by June 23. 
E6 Carry out a review of existing Speech and Language Service Level Agreement with a view to established adjustments to service delivery model for Aug 2023 



A new Education Officer for Inclusion was appointed and took up post in September 2023. Since taking up post she has overseen the leadership of Lomond View Academy due to the long term absence of the Head teacher. This has allowed her to progress its development and begin to establish an excellent working relationship with both its staff and those within the Virtual School, collocated at Lomond View. 
Despite being based at Lomond View full time, the EO for Inclusion has been able to engage in peer and service reviews and attend meetings to ensure she is fully up to speed with the ongoing development of ASN policy across the service. This has included the development of a new Authority Screening Group alongside the current ASN Monitoring Forum.
A short life working group was convened by the Principal Educational Psychologist involving staff from across the sectors. It has produced a document that will be launched in April 2023 that provides guidance and best practice exemplars in the following areas:
· Single agency wellbeing assessment.
· Convening and recording outcomes from a single agency Team Around the Child meeting.
· Pupil planning at the single agency level that can feed into multi-agency planning.
Staff from Inverclyde Educational Psychology Service have created operational guidance on Joint Support Teams (JSTs) that has been incorporated into the new Additional Support for Learning (ASL) policy. Educational Psychologists (EPs) have been consulting and supporting education establishments in putting the JST process into practice.  
A group of senior officers have working in partnership with the Speech and Language Service to review the existing Speech and Language Service Level Agreement. This has included a scoping exercise to compare approaches being taken in other authorities. The new Quality Improvement Manager for Early years and the Speech and Language service manager have led this exercise and have cocreated a number of revisions including the introduction of the “I can toolkit.” The SAL service will support and train education staff to deliver this programme which is designed to support children where staff have initial concerns about their SAL and where staff want to put in an intervention before making a referral.
	
E7 Offer more opportunities for cluster working for ASN Leaders for topics such as transition. 
E8 Implementation of the ICOS reviews recommendations including variations to service delivery e.g. CMO type approaches as well as further training offers

E9 The new Additional Support for Learning (ASL) policy (2022) will be taken to the Education, Communities and Organisational Development Committee in September 2022 for approval. 
E10 Publicise and implement the Scottish Attainment Challenge training offer from the Educational Psychology Service for session 22-23
E11 Offer a bespoke package of training in attachment theory and practical advice for practitioners and leaders from August 22




Clusters have been encouraged to ensure that ASN leaders meet as a smaller group after each authority wide ASN Leaders meeting to review the content of the meeting and review the cluster’s approach in relation to this. A key focus has been on effective transitions for all pupils, particularly from P6 – S1.
As well as the ICOS service review, reviews have been carried out of the EAL service and Corporate Parenting team. All services now have a service action plan as a result and these are being developed and supported through the ASN PT Network, newly established and referred to above in section A.
The revised ASL policy was completed and taken to the education committee in 2022, and disseminated to all establishment leadership teams. The feedback about this comprehensive policy document which has all key documents and policies relating to ASL/ASN in one place has been very positive.
Alongside the comprehensive offer from the Educational Psychology team, a 5 day course on trauma informed practice and attachment theory has been delivered during 2022/23; the final session is due in May 23. The course has been very well attended and the 5 days have been strategically located throughout the year to allow participants to take away the advice and ideas being shared in order to then reflect on their impact and progress at the following course session. The first and last sessions have been held in person. The mid course review and evaluation has been very positive with participants reporting deeper understanding of both trauma and attachment, as well as success in trialling the strategies and approaches being shared.
	
E12 Offer training on the implementation of the Scottish Government’s Transgender Guidance (2021).
E13 Support the English as an Additional Language (EAL) service to provide CLPL for practitioners during 2022/23 to support schools to review their existing practice to better meet the ends of increasing numbers of pupils who are bilingual or have no English on arrival
E14 Offer interactive sessions reading the dyslexia pathways to participants in session 2022-23.
E15 Continue to offer to link with parent representatives.
E16 Provide support to ensure each cluster has an approach to the use of the Dyslexia Pathway.




The local authority has adopted the Scottish Government document Supporting Transgender Pupils in Schools: Guidance for Scottish Schools (August 2021) as policy. Members of staff from Inverclyde Educational Psychology Service created training around the policy and delivered this to 24 teachers almost all of whom were senior leaders in February 2023. This training is comprised of three main parts:
· The rationale behind the policy: listening to the voices of children and young people, The Equality Act (2010) and UNCRC.
· A glossary of terms used in the policy 
· The contents of the policy (school uniform, bullying, coming out, confidentiality, changing name, recorded sex and pronouns, toilets and changing rooms, PE, competitive sports, day and residential trips and working with parents.   
The EAL service were involved in a service review in the autumn term of 2022/23. The Service capacity has been enhanced to 3 FTE teaching staff during 2022/23 from 1.4FTE to support the large increase in EAL pupils. The service have offered training to support schools and this has and some uptake however this needs to now be further developed for 2023/24. 
A training film has been created by staff from Inverclyde Educational Psychology Service and education establishments. This provides orientation for support for learning staff to the area of dyslexia in terms of the Scottish Government definition of dyslexia (2009), its rationale, the Inverclyde Dyslexia Pathway and interventions. This has now been embedded within the Additional Support for Learning policy (2022) alongside all paperwork pertaining to the Pathway. This should improve knowledge base and consistency of practice. All NQTs will have training re dyslexia as part of their induction programme in 2022/23. 
	
E18 implement actions of inclusion curriculum group in writing, delivering and evaluation of S2 Trans-Atlantic Salve trade topic 

E19 Continue to respond to Scottish Government working group outcomes in relation to anti-racist education and race equality – deliver inclusive curriculum conference and support schools / cluster to review curriculum content

E20 Support schools to develop work around building racial literacy (BRL) – promote and support schools engaging in Education Scotland BRL programme



Almost all school improvement plans have identified anti racist education as a priority across the coming three years. To support this, an inclusive curriculum conference was held for all school leaders in September 2022.  The key focus was on supporting the development of strategies to build racial literacy. 
Ongoing work is in place to support schools to review their curriculum to ensure inclusivity. Our Inclusive curriculum working group has taken this work forward and has supported the creation of a S2 unit of study focused on Inverclyde’s links to the Transatlantic slave trade. Consultation groups with staff and pupils were held, a training session was delivered then the resource was written and has been implemented in four of our six secondary schools. 
As a result, all pupils and relevant staff across this identified year group have learned about Inverclyde’s links to the slave trade and the relevant staff have been upskilled in knowledge, understanding and skills in order to make best use of resource pack. The quality of learning and teaching alongside curriculum content has improved. We will evaluate the impact of this resource further, gathering information from pupils and staff, will modify the resource if necessary, then roll out across all secondary schools next session. All clusters will be supported to examine their curriculum to ascertain the progression to and from this topic.
The work of the group has been shared with the Race Equality and Anti-Racism in Education programme (REAREP) led by the Scottish Government. This is being shared as an example of best practice and the resource is already in demand to be shared.
Professional development opportunities for teachers have been promoted such as the GTCS Equality and Diversity Hub which consists of a range of resources to support professional learning on the issue, including a Professional Guide for teachers, information on two professional learning modules created in collaboration with the University of Dundee, and a number of case studies and resources based on the Protected Characteristics. 
Inverclyde has encouraged participation across all cohorts in the Building Racial Literacy programme with the strategic aim of the training being that every educator is racially literate and not ‘race evasive’ and that anti-racism becomes a baseline professional value and educators are empowered to identify and implement anti-racist behaviours and processes in their everyday practice. To support the work of the participants a network of practitioners has been established within Inverclyde to give space for discussion and sharing of ideas and resources. A member of our group has been named the joint winner of this year’s General Teaching Council for Scotland (GTC Scotland) Saroj Lal Award for a Pioneering Spirit in Equality and Diversity. The award celebrates the work of teachers who actively challenge discrimination, demonstrating a pioneering spirit and determination, in a bid to promote and facilitate a culture and ethos of equality and diversity.
Through the peer review programme there is increasing evidence of a range of approaches being taken to develop both inclusive learning environments and approaches to curriculum planning with a clear anti racist message work continues and us further developed and enhanced.  

	Next steps: Getting it right for every child



E1 Ensure that all establishments have a clear plan in place to ensure that practice and provision is trauma informed 
E2 Implement the single agency pupil assessment and planning document
E3 Relaunch of Promoting Positive Behaviour training alongside a refreshed delivery model
E4 Review the missing pupil policy through the CPC alongside a review of communication and protocols linked to community based anti-social behaviour to ensure pupil safety and appropriate response and support 
E5 Continue to build and develop the PT ASN network
E6 Introduce a leadership pathway for aspiring DHTs to support them with leading ASN
E7 Review and develop the service offer from Lomond View with a focus on preventing pupils requiring out of authority placements
E8 Link the review of LVA to a wider strategic needs analysis of ASN provision across the authority 
E9 Implement new model of speech and language Service Level Agreement 
E10 Develop ASN support groups for parents including ongoing support at key points of transition (Link to work of ASIG and CSP)  
E11 Continue to support establishments with their approaches to developing an inclusive curriculum with a focus on anti-racist education including participation in the Education Scotland Building Racial Literacy programme
	Maintenance agenda: Getting it right for every child

	· EPs will continue to support educational establishments in their development of the JST structure. There will also be an introduction to the structure to Heads of Establishment. Negotiations with members of the Health & Social Care Partnership (HSCP) will also take place to see how they can support the roll out.  
· Maintain and update the ASL policy
· The training in relation to supporting transgender pupils will now become a rolling programme with an offer to staff twice per year. 
· There will be an ongoing offer of liaison with parental representatives in relation to dyslexia. An interactive session will take place with staff who have questions re the Pathways. 
· Continue to engage in national developments in relation to REAREP and Education Scotland

















F: Improving outcomes of care experienced children, young people and their families.


	
F1 Carry out a review of the Corporate Parenting Team, as part of the new Virtual School 

F2 review existing approaches and establish revised systems and processes to closely monitor the progress of all Care Experienced Young People (CEYP) in all establishments alongside the role of the Virtual Head teacher (VHT)

F3 Continue to support schools to develop capacity to support families to improve the attendance of all pupils with a focus on secondary pupils and CEYP pupils in particular




The virtual headteacher has made a strong start to implementing care-experienced plans aligned with ‘The Promise’. The virtual headteacher has created a robust, up-to-date data dashboard that accesses both social work and education data. This has resulted in a strengthened understanding of who the care-experienced pupils are in each school.  
The dashboard has also been used to support the identification of pupils who are at risk of exclusion or who need attendance support. The virtual headteacher is currently working with schools and young people to devise a tiered response to attendance concerns.  A process for ‘pupils at risk of exclusion’ that activates a team around the child response before an exclusion happens, had been put in place. It is too early to review the impact of the process, but early indications are positive.
The virtual headteacher is aware of the need to improve the flow of information between education and social work to ensure that care-experienced data is up-to-date and mobilised to support young people. Plans are in place to strengthen this information flow. 
The virtual headteacher has also met with all heads of establishments to raise awareness of their role and expectations of both parties. Plans are in place to work with each establishment to look at their care experience pupils’ data with a view to action planning.
One of her first tasks was to review of the Corporate Parenting Team in June 2022. All stakeholders were consulted and engaged well in the process. The service is widely recognised as being valued by education staff, young people and their families. Social workers were also keen to highlight the importance they place on having corporate parent teacher support, for those young people who are not attending school. There were many strengths highlighted during the review and central to all of them was the passion and commitment shown for the young people and the relationships they have with young people, families and partners. The review highlighted that the main aspect that should be prioritised was the overall rationale of the service, including aim, structure, procedures, and aspects of delivery and the findings of the review would be used to implement a robust self-evaluation process by engaging in support offered. This includes a joint planning model with partner schools. 
Unfortunately, there were some staffing issues at the start of the academic year that led to a delay in progressing the actions from the review. The PT of the service has now engaged in three, one to one sessions with Liz Sommerville to support with increasing knowledge and understanding of the self-evaluation process, with a particular focus on effective improvement planning. This has led to the creation of a clear plan spanning the next 18 months which will focus on the findings of the review, including re-establishing the purpose of the service and creating a process whereby schools can monitor and review impact and evaluate next steps collegiately. The referral procedures will be included in the wider authority pilot for all peripatetic services and will be part of the ASG in the summer term. 
Giving time for these processes to embed, there will then be clear evidence as to what impact the services is having directly on the attendance, engagement and attainment of the cohort. The service currently supports 36% of the virtual school role and further evidence is required, before decisions can be made regarding criteria for accessing the service in the future as the virtual school becomes more established.
The virtual school has now been fully established, which has led to the creation of a process to monitor, evaluate, support and challenge schools with regards to their care experienced learners. Within the virtual school data is analysed monthly and distributed to schools for discussion. This year the initial focus was to ensure schools had a raised awareness of their care experienced cohort as well as addressing any gaps in knowledge regarding these young people. There was also support provided in the early few months with regards to SEEMIS recording and updating of records including evaluating individual establishments processes and procedures for this. Establishments reported that they found this helpful and confidence was increased in terms of knowing this cohort. 

Subsequently the data meetings have progressed to focus on attendance, attainment, engagement and interventions, creating space for school leaders to reflect on each child or young person’s experiences and their response to this. Schools have an established contact for care experience and the next steps would be to outline the role of a designated manager for care experience and explore this through training and support from the virtual head. This would ensure the work that has been started would be imbedded and continue.

The process of engagement with the virtual school has been successful. School leaders are buying into the process and are increasingly confident in their own in school systems surrounding care experienced young people. It will be crucial next year to establish ways to share any good practice that is positively impacting care experienced children and young people.

Improving attendance rates continue to be a challenge for this cohort. There is fluidity within the numbers month to month and this can make comparisons difficult. To give further context the virtual school headteacher has been working with the data from May 22 to ensure accurate recording was taking place so this has had an impact on the figures as young people were recorded inaccurately over a period of months until this stabilised in February 23.

Those living away from home are averaging 91-92% most months and are supported to attend school effectively. There is little change in the size of this group over the year. Only 1 young person in the cohort is under 50%. These young people are supported to attend school via the universal offer provided within each establishment, and where required a more specific multi agency approach.

Those who are looked after at home have the lowest attendance of the categories. This group are averaging between 75%-78% attendance per month, however the cohort has decreased in size from 86 (in June) to 65 (in March).  In discussions with schools this group are facing multiple barriers to attending school including mental health of themselves or parents/care givers, condoned absences, caring roles within the household, truancy due to dysregulated behaviour at school. This is not an exhaustive list. 13% of this cohort are under 50% attendance currently (9 pupils). The children and young people are supported at an enhanced collaborative level to attend school and there is evidence of collaborative approaches being tried. When children and young people are in school there are clear examples of flexible approaches to learning and timetables being utilised to create opportunities for relationships to be built and learning gaps to be addressed. For next year, a collaborative approach to low or non-school attendance including social workers will require to be prioritised in line with the authority attendance strategy.

For our biggest cohort, those who are previously looked after, the average attendance is between 85%-87% each month. This cohort has increased in size from 252 – 277 since the virtual school started. 4% of this cohort are under 50% attendance (12 pupils).  27% (76 pupils) are between 80%-90% attendance and these are the pupils that have been targeted to assist in meeting the stretch aim set out to increase the number of pupils attending for over 85% of the time. 68% of the cohort are over 85% attendance and this is fairly consistent month to month. This is lower than the 71% we ended with in session 21/22. 

There is a attendance project ongoing with the six secondary schools targeting previously care experienced young people who were between 70-84% attendance with a view to increasing the number of young people attending school for over 85% of the time. The early signs are that there will be small improvements made but it is unlikely the ambitious target will be met. These small tests of change are supporting schools to reflect on their universal support and approach to improving attendance through engaging in self evaluation tools. It is also allowing us to work collaboratively to identify the causes and themes leading to low attendance across the authority and put in specific responses to this. In the summer term these will be evaluated and this will feed into the wider attendance strategy.


	Next steps: Improving outcomes of care experienced children, young people and their families.



F1 Review the use of all care experience children and young person funding and implement plans to strengthen this information flow between social work and education
F2 Update Data Spreadsheet and dashboard to support Virtual Head Teacher and Education Officer with responsibility for ASN to ensure improved tracking and monitoring of all CEYP
F3 Continue to utilise the role of the Virtual head in leading aspects of the Children’s Services plan and linking with colleagues in children services and social work, to further enhance working relationships and consistency of practice
F4 Continue with focused work around the attendance to care experienced young people but move towards a collegiate approach and a creation of a tiered response involving social worker colleagues and our wider third sector partners.
	Maintenance agenda: Improving outcomes of care experienced children, young people and their families.

	· Continue to work in partnership with the promise team to promote and embed the key messages from the Promise in all education establishments and across the partnership








Glossary of terms

	Abbreviation
	In full

	AA
	Attainment Advisor

	AC
	Attainment Challenge

	ACEL
	Achievement of Curriculum for Excellence Levels

	AFC
	Action for Children 

	ASL
	Additional Support for Learning

	ASN
	Additional Support Needs

	BGE
	Broad General Education

	BRL
	Building racial literacy

	BYOD
	Bring Your Own Device

	CEYP
	Care Experienced Young People

	CLD
	Community Learning and Development

	CLPL
	Career Long Professional Learning

	CMO
	Coaching and Modelling Officer

	DYW
	Developing the Young Workforce

	EAL
	English as an Additional Language

	EO
	Education Officer

	EPS
	Education Psychological Services

	EY
	Early Years

	GIRFEC
	Getting it Right for Every Child

	HMIe
	Her Majesty’s Inspectors of education

	HOE
	Head of Education

	HSCP
	Health and Social Care Partnership

	HT
	Headteachers

	HWB
	Health and Wellbeing

	ICOS
	Inverclyde Communication Outreach Service

	JST
	Joint Support Teams

	KPI
	Key Performance Indicators

	LA
	Local Authority

	MCMC
	More Choices More Chances

	MVP
	Mentors in Violence Prevention

	NIF
	National Improvement Framework

	PEF
	Pupil Equity Fund

	PEP
	Principal Education Psychologist

	PRAG
	Poverty related attainment gap

	PRD
	Professional Review and Development

	PSA
	Pupil Support Assistant

	PSE
	Personal and Social Education

	QIM
	Quality Improvement Manager

	SAC
	Scottish Attainment Challenge

	SDS
	Skills Development Scotland

	SIMD
	Scottish Index of Multiple Deprivation

	SMT
	Senior Management Team

	SQA
	Scottish Qualifications Authority

	SQR
	Standards and Quality Report

	UNCRC
	United Nationals Convention on the Rights of the Child

	VHT
	Virtual head teacher





2016-17	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	72.3	69.243343534999994	79	76.356499241999998	2017-18	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	73.5	71.412783857999997	80	78.420145775999998	2018-19	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	75.7	72.300079504999999	82.2	79.071225374999997	2020-21	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	67.900000000000006	66.877499266000001	74.5	74.690638798999998	2021-22	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	73.7	70.5	80.099999999999994	77.900000000000006	



% achieving Literacy P1,P4 & P7 by SIMD Band 2018-19 - 2021-22

SIMD 1-2	
2018-19	2020-21	2021-22	0.66200000000000003	0.55200000000000005	0.65314009661835748	SIMD 3-10	
2018-19	2020-21	2021-22	0.81	0.79200000000000004	0.81752484191508579	GAP	[VALUE]

2018-19	2020-21	2021-22	0.14800000000000002	0.24	0.16438474529672831	



% achieving Numeracy P1,P4 & P7 by SIMD Band 2018-19 - 2021-22

SIMD 1-2	
2018-19	2020-21	2021-22	0.76200000000000001	0.63	0.73410404624277459	SIMD 3-10	
2018-19	2020-21	2021-22	0.879	0.84899999999999998	0.86200716845878134	GAP	
2018-19	2020-21	2021-22	0.11699999999999999	0.21899999999999997	0.12790312221600675	



% of pupils gaining 5+ awards at Level 5 

Inverclyde	
2017-18	2018-19	2019-20	2020-21	2021-22	0.62	0.66	0.67	0.68	0.74	National	
2017-18	2018-19	2019-20	2020-21	2021-22	0.62	0.63	0.65	0.67	0.69	



% of pupils living in the 20% most deprived areas gaining 5+ awards at level 5 

Inverclyde	
2017-18	2018-19	2019-20	2020-21	2021-22	0.46	0.52	0.54	0.56000000000000005	0.64	National	
2017-18	2018-19	2019-20	2020-21	2021-22	0.42	0.45	0.47	0.49	0.52	



% of pupils gaining 5+ awards at Level 6 

Inverclyde	
2017-18	2018-19	2019-20	2020-21	2021-22	0.32	0.36	0.38	0.37	0.43	National	
2017-18	2018-19	2019-20	2020-21	2021-22	0.34	0.35	0.38	0.41	0.4	



% of pupils living in the 20% most deprived areas gaining 5+ awards at level 6  

Inverclyde	
2017-18	2018-19	2019-20	2020-21	2021-22	0.17	0.22	0.27	0.24	0.28999999999999998	National	
2017-18	2018-19	2019-20	2020-21	2021-22	0.17	0.19	0.21	0.23	0.23	



2018	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.7	89.08	71.39	67.12	2019	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.36	89.27	70.75	66.59	2020	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	94.38	89.6	74.3	68.73	2021	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	93.8	90.14	75.34	70.52	2022	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.1	89.57	75.53	68.150000000000006	



2018	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy 	% Level 5 Literacy 	97.05	94.3	84.85	81.67	2019	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy 	% Level 5 Literacy 	95.68	93.93	86.17	81.73	2020	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy 	% Level 5 Literacy 	96.25	93.93	87.15	81.8	2021	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy 	% Level 5 Literacy 	97.29	94.6	89.16	83.41	2022	
Inverclyde	National	Inverclyde	National	% Level 4 Literacy 	% Level 5 Literacy 	96.89	94.39	86.23	82.02	



2018	
Inverclyde	National	Inverclyde	National	Inverclyde	National	Lowest 20%	Middle 60%	Highest 20%	183	143	680	646	1258	1282	2019	
Inverclyde	National	Inverclyde	National	Inverclyde	National	Lowest 20%	Middle 60%	Highest 20%	169	134	675	623	1222	1267	2020	
Inverclyde	National	Inverclyde	National	Inverclyde	National	Lowest 20%	Middle 60%	Highest 20%	171	133	677	657	1305	1313	2021	
Inverclyde	National	Inverclyde	National	Inverclyde	National	Lowest 20%	Middle 60%	Highest 20%	192	144	699	692	1273	1339	2022	
Inverclyde	National	Inverclyde	National	Inverclyde	National	Lowest 20%	Middle 60%	Highest 20%	164	138	679	644	1296	1303	



Inverclyde	Average Tarif Points	1	2	3	4	5	6	7	8	9	10	524	655	703	652	767	859	809	996	932	1052	0.33300000000000002	0.14399999999999999	7.1999999999999995E-2	7.3999999999999996E-2	4.7E-2	5.1999999999999998E-2	0.107	5.3999999999999999E-2	0.108	1.0999999999999999E-2	National	Average Tariff Points	1	2	3	4	5	6	7	8	9	10	478	503	554	585	648	688	741	788	857	962	0.113	0.107	9.9000000000000005E-2	9.8000000000000004E-2	9.7000000000000003E-2	9.4E-2	9.7000000000000003E-2	0.105	0.10299999999999999	8.6999999999999994E-2	



INV SIMD 1-2	
2017	2018	2019	2020	2021	2022	506.72605790645878	531.25136223643688	539.11132164850778	583.48969889064972	584.5906680805939	685.31831831831835	INV SIMD 3-10	
2017	2018	2019	2020	2021	2022	795.61027409693224	817.96521889600285	788.89752466678215	795.68720888570408	828.21740775780495	849.6526743398781	NAT SIMD 1-2	
2017	2018	2019	2020	2021	2022	475.27726432532347	482.65047169811317	474.7107360525082	494.23038548752834	518.88749418874943	562.17886572952011	NAT SIMD 3-10	
2017	2018	2019	2020	2021	2022	716.22332822868805	723.21078680203061	702.28155586627702	737.26988199076436	764.87297744935665	790.92517502917156	INV GAP	
2017	2018	2019	2020	2021	2022	288.88421619047347	286.71385665956598	249.78620301827436	212.19750999505436	243.62673967721105	164.33435602155976	NAT GAP	
2017	2018	2019	2020	2021	2022	240.94606390336457	240.56031510391745	227.57081981376882	243.03949650323602	245.98548326060723	228.74630929965144	



Inverclyde	
2017	2018	2019	2020	2021	2022	41.7	46.5	44.8	51.9	45.8	49.8	National	
2017	2018	2019	2020	2021	2022	45.6	47.8	49	54.1	52.1	54.3	Virtual comparator	
2017	2018	2019	2020	2021	2022	38.4	41.9	42.55	50.21	45.5	48.4	



Inverclyde	
2017	2018	2019	2020	2021	2022	60.7	63.5	65.3	67.7	71.900000000000006	61.6	National	
2017	2018	2019	2020	2021	2022	58.9	59.2	60.5	62.4	64.400000000000006	63.83	Virtual comparator	
2017	2018	2019	2020	2021	2022	51.18	53.27	56.27	57.6	61.6	58.63	



Inverclyde	
2017	2018	2019	2020	2021	2022	37.6	41.3	45	43.5	49.5	42.7	National	
2017	2018	2019	2020	2021	2022	39	40.5	42.7	46.3	47.9	45.7	Virtual comparator	
2017	2018	2019	2020	2021	2022	31.19	33.24	36.01	38.5	41.3	39.56	



Inverclyde	
2017	2018	2019	2020	2021	2022	16.899999999999999	18	18.399999999999999	19.3	24.2	18.25	National	
2017	2018	2019	2020	2021	2022	18.899999999999999	19.3	21	22.2	22.4	24.15	Virtual comparator	
2017	2018	2019	2020	2021	2022	13.85	14.56	17.52	17.5	19.100000000000001	19.940000000000001	



Inverclyde	
2017	2018	2019	2020	2021	2022	20.9	20.6	20.2	23.9	29.6	29.8	National	
2017	2018	2019	2020	2021	2022	20.7	22.4	21.6	24.2	27.5	27.1	Virtual comparator	
2017	2018	2019	2020	2021	2022	16.29	16.29	16.53	20.59	19.989999999999998	23.6	
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